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CHAPTER I 
THE PRCPL^M
Throughout the tfnlted States curriculum revision pro­
grams are underway to help schools meet the many new needs 
In education which have become apparent In a changing demo­
cratic society. The complexities of human relationships - 
individual and social, national and International - have 
placed upon the nation’s schools, new and exceedingly press­
ing responsibilities, particularly In the field of the social 
studies.
There Is In Montana today, anKtng school administrators 
and supervisors, a divergence of opinion as to what should be 
taught In social studies or, even, whether or not a continu­
ous four year social studies curriculum should be Included In 
the program of studies of Montana’s secondary schools. This 
study attempts to determine the extent of variation of present 
practices and to analyze teacher opinion In regard to social 
studies subject matter content, thereby laying the ground 
work for further study and possible revision of the social 
studies curriculum.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
I. TîîE PURPOSE OP THE STUDY
The primary purpose of the study Is to analyze ninth 
year social studies course content In Montana high schools* 
More specifically, the purposes of the study are as followsi
(1) to determine course titles, frequency and length 
of ninth year social studies offerings in Montana schools,
(2) to determine which topics are included in ninth 
year social studies course offerings and the number of weeks 
devoted to each,
(3) to analyze teacher opinion in respect to the 
topics which should be included in ninth year social studies, 
the time which should be devoted to each and the topics which 
are unsuited to ninth year student abilities and interests, 
and
(4) to interpret the findings and offer recommendations 
which seem warranted as a result of the study*
Delimitation of the problem. Charles Beard in The 
Charter for the Social Sciences in the Schools, using a 
figure of speech taken from the Introduction the History 
2Î. English Law by Polloch and Maitland, made the following 
statements
Such is the unity of all things that the first sentence on instruction in the social studies in
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
the schools strikes into a seamless web too large for any human eye.l
As desirable as it would be to consider the social 
studies curriculum as a whole, if we accept the broad impli­
cations of the preceding quotation, the difficulty of such 
an undertaking is readily recognized. For the purposes of 
this analysis the scone of the study is delimited as follows*
(1) Only one grade level is considered in the study.
In 1 9 ^  Lovinger conducted a study entitled ”A Survey of Cer­
tain Factors in the Teaching of History in the Secondary 
Schools in Montana"2 in which a study was made of the fre­
quency of social studies offerings by course title without 
reference to grade level. Because of Lovinger*s recent study 
in the field of social studies and because an investigation 
is being made of twelfth year social studies offerings, the 
ninth year was chosen by the writer as the grade level most 
appropriate for this study. In any case, it appears reason­
able to begin with the first year of the high school program 
in a study which might result in curriculum modification.
1 Charles Beard, ^ Charter for the Foclal Sciences (New Yorks Charles Scribner* s Sons, 193^), p. 1
2 Warren Lovinger, "A Survey of Certain Factors in the Teaching of History in the Secondary Schools in Montana", (unpublished Master's thesis, Montana State University, Missoula, 19̂ **)
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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(2) Because of the wide variation of course offerings, 
it was necessary to limit the analysis of subject matter 
content to social studies I, citizenship, community civics, 
vocations, orientation and similar courses. Ancient and 
world history, Montana history and geography, however, are 
included in frequency tabulations of offerings by course 
title.
(3) Teaching methods are not considered in the study.
Importance sX the study. It is hoped the benefits of 
the study will be threefoldt
(1) The findings will serve as a guide for curriculum 
planning. Statewide recommendations regarding school curri­
culum changes must to a degree fit conditions as they exist 
at present. If courses of study are to be constructed, it 
is desirable to know what is taught in ninth year social 
studies, whether or not teachers feel the need of changes and, 
if so, the nature of the changes they desire.
(2) The findings will serve as a guide for teacher 
training programs. It is desirable that those responsible 
for teacher training programs know quite definitely what 
course content their graduating students will be expected to 
teach. Also, it is desirable to know which topics teachers 
in Montana schools feel they cannot teach to ninth year
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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students* It might be that such topics would be of sufficient 
importance to warrant more emphasis in teaching procedure* in 
order that future teachers might deal with them successfully.
(3) Those making future studies concerned with this 
field and grade level will have a foundation upon which they 
may plan procedure# A knowledge of present practices in 
ninth year social studies will aid researchers interested in 
teaching procedures and in evaluating social studies programs 
in other grade levels#
II. DEFINITIONS OF TERMS
It is the purpose of this section of the study to 
clarify and present the terms as they will be used in this 
study.
Ninth Year Social Studies. 'Ninth year* refers to 
grade nine* the first year in the traditional four year high 
school# No attempt will be made to descril^ the ’typical* 
ninth year. ’Social Studies* will be considered to include 
citizenship* civics* geography* government* history, voca­
tions* orientation* social science and similar or combined 
courses# The analysis of course content did not include 
history and geography courses taught at ninth year level#
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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Course and subject. 'Course* and 'subject* will be 
used Interchangeably to designate year or one-half year units 
of work as high school academic offerings listed In Part 4 of 
of the 21^
Course study. 'Course of study* will be used to 
designate a study plan of units or topics used as a guide to 
subject matter presentation for a single course or subject 
rather than to refer to a four year or entire school program.
Curriculum. 'Curriculum* will be used when referring 
to the entire number of courses or subjects offered In a 
particular field or department such as social studies, Eng­
lish, mathematics, etc*
Program of studies. 'Program of studies* will be con­
sidered to Include the entire academic offerings of the 
schools•
Grade. The word 'grade*, as used In the study, will 
refer to the school year level of a pupil or class, as "grade 
six" or "ninth grade".
3 An annual report submitted to the Department of Public Instruction by superintendents or high school princi­pals containing titles of courses offered and other Informa­tion relative to the number of students and the qualifications of teachers.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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Ptib-lect matter area. 'Subject matter area', as used 
in this study, will refer to a body of closely related course 
content» For this study community relationships, vocational 
guidance, orientation, economic relationships, social rela­
tionships, geography and history are considered separate sub­
ject matter areas»
Tonic. 'Topic', as used in the study, will refer to 
a unit of study included within a subject matter area# For 
instance, 'nature of group living', 'the home and the family*, 
•health and safety', 'leisure and recreation*, 'community 
beautification' and • community government' are included as 
topics in the subject matter area, community relationships.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
CHAPTER II
THE NINTH YEAR IN THE SOCIAL STUDIES CURRICULUM
It Is the purpose of this chapter to review briefly 
the history of the social studies In the high school program 
of studies, taking Into consideration the reports of various 
learned organizations \diich have Influenced social studies 
offerings significantly. Furthermore, a summary will be pre­
sented of recent recommendations In respect to the social 
studies curriculum, selection of course content and grade 
placement, with particular emphasis on the aspects related 
to the problems concerned In the study.
I. MAJOR DEVELOPMENTS OF THE SOCIAL STUDIES CURRICULUMIN AMERICAN HIGH SCHOOLS
Confusion in the social studies currlc-ulum Is not a 
new phenomenon In American education. American colleges 
during the nineteenth century had great difficulty In plan­
ning college curricula due to the wide variation and combina­
tion of high school offerings in the social studies.
Social studies. 18^0 - 1900. Modern writers have 
often complained about the state of chaos and confusion, 
which exists in the field of social studies today. In order
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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that modern students may view the past, make comparisons and 
express a sigh of relief concerning the situation as it
h.exists at present, Tahle XXIII from Roorhach*s puhlished 
thesis, suhmitted as partial requirement for a Doctor’s Degree, 
University of Pennsylvania, 1937, is reproduced as Table I 
on page 10. When speaking of the table, Roorbach says*
By 1861, some of those subjects so far as they concerned curricular problems, were negligible. The historical antiquities were fading from the picture, but civics and political economy had more than supplied those vacancies. Considering all of these factors, however, the field of the social studies, represented during this period a heavy curricular load. Furthermore, Table XXIII indicates the perplexing problem of grade placement which faced program-makers in academies, seminaries and the first high schools.5
Before i860 social studies offerings in American high 
schools were primarily history and geography. As shown in 
Table I, page 10, history at the ninth year consisted of 
numerous miscellaneous course offerings. Approximately three- 
fifths offered some form of history other than Thiited States 
history; one-half offered geography and nearly one-third 
offered United States history.
if Agnew 0, Roorbach, The Development of the Social Studies in American Secondary Education Before Igbl iPhila- 
delphia* University of Pennsylvania Press, 193/), opposite p. 2Mf
^ Ibid., p.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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TABLE I
FREQUENCY OF VARIOUS SOCIAL STUDIES COURSES IN GRADES
ACADEMIES, SEMINARIES AT7D HIGH SCHOOLS , 1830 - i860
Course
IX Grade X XI XII
Ecclesiastical History 0 0 2 5History in Some Form h 7 5 3History of France 0 3 1 3Ancient and Modem History 1 3 5 1Mythology 3 8 7 3Grecian Antiquities Roman Antiquities History of Rome
1
h
1
?
e
5
58
3
e
History of Greece 1 V 8 2History of England 8 ? 9 3Ancient History 9 15 9 3Medieval History 2 1 0 3Modern History 3 Ih 12 hUhiversal History 2? 9 12 4United States History 29 10 12 5History of Civilization 2 1 1 3Biography 0 2 1 2Chronology 2 1 1 2
Geography 30 Ih Ih 5Ancient Geography 12 23 12 7Modern Geography 7 7 2 3Physical Geography 0 5 3 3Sacred Geography 1 1 0 0
Civics h 6 10 21
Political Economy 2 0 9 33
Studies In American Secondary Education Before l8él iPhila- 
delphia* University of Pennsylvania Press, 193/), opposite 
p.
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The writer was unable to find studies indicating 
definitely the course offerings at ninth year during the 
period from i860 to 1900* Available evidence (sources cited 
in the footnotes at the bottom of this page and the following 
page) appears to Indicate, however, that conditions character­
istic of the period previous to the Civil War continued with­
out significant change to 1900# French and English history 
were in some cases being introduced into the ninth year#
Tryon says of this periods "Of thirty-eight cases almost one- 
half offered history the first year of the high school course; 
twenty-one, the second year; and fourteen, in the third year#"^ 
According to Wesley, "geography, physical geography and 
commercial geography were taught in many high schools during 
the 1870*s and 1880* s"^ and it is the opinion of the writer 
that geography was offered frequently as ninth year social 
studies#
In an effort to curb the prevailing variation In 
social studies course offerings, the Rational Education 
Association* s Committee to Report a Course of Study for all 
Grades of Schools from Primary School to the University, In 
1876, recommended the elimination of all fields of history
6 Rolla M. Tryon, The Social Sciences && School Sub*» 
iects (New York* Charles Scrlbner*s Sons, 1935)» p. 135
7 Edgar B. Wesley, Teaching of the Social Studies (Boston: Heath and Company, 19^2), p. 192
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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except universal history, all fields of geography except 
physical geography and all forms of civics except the Consti­
tution of the United States,® Formal action was not taken 
and the reconanendatlons had little effect on curriculum 
practices•
In IB93» The Committee of Ten made recommendations 
concerning the organization and content of high school sub­
jects, including history and civics. "The recommendations 
may he summarized as followst grade IX, French history; 
grade X, English history; grade XI, American history; and 
grade XII, a special period of history and civil governrent."9 
Their recommendations did not receive general approval and 
the matter was referred to a Committee of the American His­
torical Association for further study. Accordingly, the Com­
mittee of Seven of the American Historical Association 
reported Its recommendations In 1893. They recommended that 
history he taught In grades IX to XII In chronological sequence 
as follows: grade IX, ancient history; grade X, medieval and
8 National Education Association, Report of the Com­mittee to Report a Course of Study for all Grades of i^chools from Primarv School to the University (Proceedings of the National Education Association, 1376), pp. 56-68
9 National Education Association, Report of the Com­mittee of Ten on Secondary School Studies (New York; American 
Book Company, T894), p. 163
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modem his tory | grade XI ̂ English history; and grade XII, 
American history and civil government
Social Stndlea. 19QQ Xsi ore sent» The recommendations 
of the Committee of Seven caught popular fancy and, in 
general, were a dominating Influence on social studies offer­
ings for more than twenty years. In fact, Tryon could say as 
late as 193
For at least two decades after Its appearance, 
high school courses In history In the IMlted States 
were almost 100 per cent dictated by It Committee 
of Seven • In fact, even, today, more than a genera­
tion after the publication of the report. Its 
Influence Is dominant in probably one-third of the 
high schools of the country.1^
Realization of the changing role of secondary educa­
tion and the need for social studies courses outside the 
field of formal history caused the Committee on Reorganiza­
tion of Secondary Education of the National Education Asso­
ciation to devote particular attention to the problems of the 
field through one of the sub-committees. Accordingly, in 
1916, this group recommended, in effect, that community 
civics and vocations be offered In the ninth year and that a 
new course in "Problems of American Democracy" be Introduced
to American Historical Association, Report £[f the Com­
mittee of Seven on the Studv of History In Schools^New York* 
MacMillan Company, 1898), p. 3*+
11 Tryon, op. cit., p. 22
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into the senior year of the high school. The general point 
of view of the committee was expressed in its report as 
follows %
The only feasible way the committee can see by which to satisfy in reasonable measnre the demands of the several social sciences, while maintaining dne regard for the requirements of secondary education, is to organize instruction not on the basis of the formal social sciences but on the basis of concrete problems of vital importance to society and immediate interest to the pupil.12
For the ninth year the Committee recommended*
(1) Civics* continuing the civics of the preceding year- but with more emphasis upon state, national, and world aspects - 1/2 year.Civics* economic and vocational aspects - 1/2 year.History* much use made of history in relation to the topics of the above courses.Or,(2) Civics* economic and vocational aspects|and. Economic History - 1 year, in sequence or parallel.13
One of the results of the approval of the work of the 
Committee was the recognition of the terra "social studies" 
and the importance of economics, sociology and civics in 
American education. The Committee also emphasized the need 
of functional learning based on Immediate social problems and 
interests of the student.
12 National Education Association, Commission on the Reorganization, Committee on Social Studies of Secondary Education, Bulletin 23, U. S. Bureau of Education, 1916, p. 2?
13 Ibid.. p. 15
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In 193^t the Commission on Social Studies Curriculum 
of the Department of Superintendence recorded data from 27^ 
four year high schools In the form of a table^^ which Is 
reproduced on page l6 as Tahle II.
As shown hy Table II, 155 or 55 per cent of the four 
year high schools offered, as ninth year social studies, some 
form of ancient, medieval or world history; 136 or 48 per 
cent offered elementary civics, community civics or citizen­
ship; and 35 or nearly 11 per cent offered Vocational civics.
Although these data do not Include schools organized 
on other than the traditional four year basis, they are 
Indicative of the divergence In practice between the schools 
which follow the pattern suggested by the college-preparatory 
minded Committee of Seven who made their recommendations in 
1898, nearly 40 years before, and those schools following the 
pattern suggested by the Commission on the Reorganization of 
Secondary Education \dio made their reconanendatlons In 1913*
In 1944, Lovinger, In his unpublished thesis, "A Survey 
of Certain Factors In the Teaching of the Social Studies In 
Montana High Schools" listed citizenship as being taught In 
7.5 per cent of the Montana schools in 1942-*43; vocations
l4 National Education Association, "The Social Studies Curriculum", Fourteenth Yearbook. Department of Superintendence 
(Washington, D. C.t 1936), p. 74
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TABLE II
FREQUENCY OF VARIOUS SOCIAL STUDIES COURSES IN GRADES IX TO XII IN 2?4 FOUR-YEAR HIGH SCHOOLS, 193^
Course
IX X XI XII
67 29 6 424 308 9 7 113 33 14 310 67 54 430 93 12 33 8 12 66 3 4 21 21 127 811 3 30 5111 14 13 12
1 8 39 4826 483 7 4 335 2 127 5 4 23 6 11 271 1 29 452 9 68 1272 1 17 87
10 30 17 9
3 2
3 1 4 52 1
3 94 1
1 2 4
1 20 7 51 6 4 2
1. Ancient History2, Ancient and medieval history 
3* Medieval history4. Medieval and modern history 5* Modem European history6. World history or civilization7. English history 8* State history9# American or United States history10. American history and civics 11* Current events
12. Advanced civics or government13. Elementary civics14. Community civics15. Vocational civics16. Citizenship 17* Social problems 18. Sociology19* Economics20. Problems of democracy
21. Geography
22. Early European history 
23* Civics24. American government 25* International relations 26, Social science
27* Business law
23. Commercial geography 29* Economic geography
National Education Association culum**. Fourteenth (Washington, D. C.
"Social Studies Curri-Yearbo^k. Denartoent of SuperIntendence
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in hm7 per cent; and civics, in 12.3 per cent.^^ The low 
percentage of course offerings in citizenship and vocations 
can probably be explained by the fact that Part A of the High 
School Reports seldom lists course offerings for the second 
semester.
Summary. In summing up this brief history of social 
studies in the secondary schools, it may be said that con­
siderable variation existed in respect to grade placement of 
courses. From 1820 to 1880 two-thirds of the schools offered 
some form of history other than United States history in grade 
nine; nearly one-third offered United States history; nearly 
one-half offered some type of geography. With the exception 
of the introduction of French history as a ninth year social 
studies course, a similar condition prevailed up to 1900. 
Following the Recommendations of the Committee on Reorganiza­
tion of Education In 1918, some form of community civics or 
citizenship found its way into approximately one-half of the 
American schools as a ninth year offering.
In brief, then, there has been a partial shift from 
the formal history courses (principally ancient history) to 
more functional courses dealing with the economic and social
Warren Lovinger, "A Survey of Certain Factors in the Teaching of the Social Studies in Montana High Schools” (unpublished Master*s Thesis, Montana State University, 
Missoula, 19^) $ p. 11
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problems of everday life, with considerable emphasis on the 
adaptation of teaching materials to local commnnlty needs#
Two conflicting cnrrlcnlar patterns for the social studies In 
the secondary school had been recommended by national organi­
zations and. In the early 1930*s, school people looked forward 
to the Recommendations of the Commission on the Social ŝtudies 
of the American Historical Association with the hope that the 
way would be pointed out of the dilemma#
II. RECENT RECOÎ^ÎENDATIORS REGARDING THE SOCIAL STUDIES
The recommendations of recent national committees In 
regard to the social studies have been of a general nature# 
Over-all objectives have been prescribed and certain areas of 
Instruction have been recommended for Increased emphasis| but 
these committees have left the selection of course content 
and the determination of grade placement to local groups of 
curriculum makers#^^
16 **# # # teachers were disappointed when the exten­sive reports of the Commission on the Social Studies of the American Historical Association, appearing between 1932 and 1937, offered no specific pattern of social studies instruc­tion for universal application # • # no single and easy ans­wer to the manifold problems# The many excellent reports of the Commission on the Social Studies may. Indeed, be said to have reflected rather than to have resolved, the current con­fusion In social studies instruction# The members of the commission faced the facts frankly and courageously and admitted their Inability to lay down a curricular pattern adequate for all American schools# They concluded that their duty was to
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A Cj&ntlmiQiis program. It Is generally accepted by 
leaders $ as IndlTidnals and working in committees appointed 
by learned organizations* of the social studies field that a 
continuous program of social studies should be included in 
the curriculum of the nation’s secondary schools. In 1927* 
Krey said*
The implication of these principles* that the 
social studies must constitute the heart of the curriculum* was taken as the slogan of the National Association of High School Principals in 1918 and has been constantly adhered to. This point of view has been repeated by the Department of Superinten­dence and may be regarded as that of the National Education Association.17
and, ih 193^* while speaking of social studies* the Commission
of the Social Studies, of the American Historical Association*
said in the Conclusions and Kecommendations of the Commission
"this program should embrace both the junior and senior
16 (cont.) "clarify purposes and values; to show the influence of cultural change on social education; to discuss problems of instruction, evaluation* and administration, in general fashion; and to present ideas and raw materials for use in various curricular organizations. They further sug­gested that groups of teachers in relatively homogeneous regions should cooperate in formulating curricular patterns especially suited to their local requirements." Progressive Education Association* "The Pocial Studies in General Educa­tion" * A Penort of the Committee on the Function of the Social Ftudies in General Education (New York* American 
Book Company* 19%) * p. 7*8
17 A. C. Krey* "History and the Other Social Studies in the Schools", The Historical Outlook, 18*110* March, 1927
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divisions of the secondary schools and reach Into the years 
of jnnlor college
The editors of the Fourteenth Yearbook of the Depart­
ment of Superintendence, National Education Association, In 
1936, when referring to this question, made the following 
statements
The social studies program should provide for progressive continuous development through the school years. That Is, the program Is unified and continuous from kindergarten through senior high school, each unit and each grade building upon those that precede and contributing to those that follow.19
Opposition to this point of view for the most part Is 
voiced by specialists In other fields, who place greater 
values In certain courses In mathematics, languages, natural 
and physical sciences, which are likely to be crowded out of 
the school curriculum If the social studies become organized 
as a continuous four year program In American high schools.^
18 American Historical Association, Commission on the Social Studies, Conclusions and Becommendations of the Com- 
mlsslon (Hew York» Charles Scribner’s Pons, 193^ P* 62
19 Rational Education Association, "The Social Studies Curriculum", Pourttenth Yearbook. &C Superinten­dence (Washington, D. C., 1936), p. 9^
20 "The extension of the requirements from two years to either three or four years In the social studies, as a result of the current emphasis has brought pressure upon the administration by other departments, which felt that such a move was discrediting the Importance of their own offerings." Harold Spears, The Emerging High School Curriculum (New York» 
American Book Company, I9MO), p. 2M-5
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Selection of course content. The selection of course 
content Is a problem which experts and national committees 
working In the field of social studies have, for the most 
part, left unanswered. It has been indicated that social 
studies content be ’accurate*, ’useful* and ’learnable*
Perhaps the most tangible suggestions are Incorpor­
ated In the list of areas which the Committee on Social 
Studies drew up and included In the Fourteenth Yearbook of 
the Department of Superintendence In 1936. Those areas 
which. In the minds of the editors of the yearbook, are 
Inadequately treated In most schools, are*
1. The nature of government
2* The activities of the national government
3. The problems of metropolitan government
4. International relations
5. The relation of Industry and government
6. Taxation and public finance
7# Investment and finance
8, Consumer education
9* The formation of opinion
10. Community analysis
11. Personal analysis
21 National Education Association, op. cit., p. 1^2 -143
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12. Vocational analysis and information
13* The social effects on the rise of science
iV. The school as a social institution
15* The facilities of social intercourse^^
The Committee recognized that the number, magnitude, 
and comolexity of issues are such as to make impossible any­
thing like a comprehensive study of the topics by pupils of 
secondary age. They recognized that problems and exercises 
must be within the understanding of pupils; on the other 
hand, they were strongly of the opinion that attention should
be shifted from much of the conventional subject-matter con­
tained in social studies courses to the vital issues upon 
which the American people must express opinions.
Since it is quite obvious that more topics are listed 
than could be included in one social studies course offering, 
we are faced with the problem of selecting suitable topics 
to be included in ninth year social studies.
Recommendations in regard to grade placement. Recent 
proposals such as that of the Commission of Social Studies 
of the American Historical Association and the American Youth 
Commission of the American Council of Education are general 
in character. The editors of the Fourteenth Yearbook. 
Department of Superintendence, said as follows:
22 National Education Association, op. cit., p. 157 -
159
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More recent proposals, such as that of the Commission on the Social Studies of the American Historical Association, are general In character. Evidently, either satisfactory assignment of the social studies to particular age or grade levels Is difficult of attainment In ohjeetlve fashion, or It is not considered to he of great Importance.23
The question of grade placement has two aspects> that 
of sequence or vertical articulation and that of adaption to 
the maturity of the learner. The problem of sequence In­
volves the element of repetition. The over-all social studies 
program must be well balanced, comprehensive and. Insofar as 
possible, avoid unnecessary repetition of subject matter 
materials. In respect to repetition Douglass had this to 
say:
Consciously planned repetition to ensure mastery of fundamentals Is necessary; unintelligent duplica­tion and overlapping should not be permitted.2^
The maturity of the learner, as a criteria for selecting 
subject matter at particular grade levels. Is of utmost Im­
portance and Is one of the chief concerns of this study. No 
matter how desirable a unit of learning may be. If It Is not 
within the comprehension of the student, It will have little 
value. Of the problem of grade placement Charters said as 
followst
23 National Education Association, op. cit., p. 16?
2h Aubrey A. Douglass, Modern Secondary Fduc="tlon 
(Boston: Houghton Mifflin Co., 1938), p. 697
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There are . . along with difficulty, two adf^itional criteria, namely, utility and interest.
But regardless of usefulness or interest, materials cannot profitably be placed below a point where the children can comprehend them to a reasonable degree.25
In 1926 Mathews investigated children’s under3landing 
of instructional materials in the social studies at different 
grade levels from the fourth to the twelfth*. He concluded 
that the types of materials in the social studies are placed 
from one to three grades too low. In addition, he concluded 
that the ability to comprehend and understand the selections 
he used in his study increased gradually from the fourth to 
the twelfth grade.
III. SUMi'ARY OF FINDINGS
(1) Considerable variation in practice has character­
ized social studies course offerings in American high schools 
since 1830, with the exception of the twenty years immediately 
following Hie Recommendations of the Committee of Seven in 
1893* Two major and divergent trends in thought concerning 
ninth year social studies offerings have resulted in two 
major.types of social studies offerings at that level. A
2^ W. W. Charters, Curriculum Construction (New York* 
MacMillan Company, 1923), P# 9/ - 9®
26 C. 0. Mathews, The Grade Placement of Curriculum Materials in the Social SHidies (New York* Teachers College, 
Columbia University, 1926), p# 42
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substantial portion of the schools offer some form of history, 
often ancient history, and another substantial portion offer 
citizenship courses dealing primarily with emphasis on the 
social, economic and political issues and problems of every­
day living.
(2) In recent years national organizations and experts 
In the field of social studies have been unwilling to recom­
mend patterns of course offerings for the secondary schools, 
topics have been suggested, but specific recommendations have 
not been made as to the grade levels at which they should be 
offered. In the main, the criteria suggested for selection 
of course content are that such content be accurate, useful 
and learnable. In the opinion of these authorities grade 
placement of topics should be determined by the needs, in­
terests and abilities of the students who are to receive the 
Instruction. It has become largely the responsibility of 
local and state groups of curriculum makers consisting of 
teachers and administrators to build curricula and construct 
courses of study.
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CHAPTER III
PROCKrURE
Since the purpose of the study was to analyze present 
practice and teacher opinion in respect to the course content 
of ninth year social studies in Montana high schools, class­
room teachers actually teaching ninth year social studies 
appeared to he the logical source of data* The ideal method 
for gathering data would have been to interview each teacher 
individually or, to Interview a sizable and representative 
sample of ninth year social studies teachers* From the 
standpoint of the expense and time which would have been 
necessary, however, the personal Interview was neither 
practical nor feasible* Therefore, a carefully constructed 
questionnaire was selected as the most appropriate means of 
gathering data for this study, with full recognition that It 
would be necessary to exercise considerable care and dili­
gence In Its construction In order to assure reasonably reli­
able data*
The procedure for gathering data for the study con­
sisted of two major phasest
Cl) the analysis of Part jk of the High fichcol Reports,
and.
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(2) the construction and distribution of the question­
naire and analysis of returns.
The analysis ĵ f Part ̂  of the High School Reports. It 
was hoped that the course titles of ninth year social studies 
offerings In Montana schools could be determined through 
analysis of the High f̂ chool Reports, thereby avoiding un­
necessary questioning of school administrators and teachers. 
It was Impossible, however, to determine In the majority of 
cases the exact titles and length of offerings from the data 
listed In the High School R e p o r t s .^7 Consequently, it was 
necessary to supplement these data by inquiries to most of 
the schools considered In this study.
The Information obtained from the High School Reports 
was of considerable value, however, since the data served as 
a basis for planning correspondence with the schools which 
were requested to take part in the study.
A letter was directed to the superintendents of the 
schools which, according to the analysis of the High School 
Reports, offered ninth year social studies other than ancient 
or world history in 19^6-*^7. In the letter^^ the purpose
27 The results of the analysis of the High School Reports, together with corrections supplied by information received through correspondence with the schools, are In­
cluded In Appendix B, pp. 122-128
28 This letter Is Included In Appendix A, p. 10*t
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of the study was stated and a reply card^9 vas Included for 
ninth year social studies teachers on which they might indi­
cate whether or not they would participate in the study by 
filling out a questionnaire requiring approximately fifty 
minutes of their time.
One of the purposes of the study was to determine why 
certain schools did not offer social studies courses other 
than ancient or world history. A questionnaire reply card^^ 
requesting such information was sent to the ^  schools, 
which, according to the High School Reports, had not offered 
citizenship, orientation, social studies I, vocations or a 
similar ninth year social studies course in either the school 
years, 19^5^-*H6 or 19^6-*4?.
Construction of the questionnaire. The most difficult 
task confronted in making the study was the construction of 
the questionnaire.^^ The technique required to gather data 
for the detailed analysis of course content did not lend it­
self readily to concise and simple treatment, a prime requi­
site of a reliable questionnaire.
^9 This card is included in Appendix A, p. 106
30 The reply card is included in Appendix A, p. 107
31 The questionnaire is included in Appendix A, pp. 116 •  121
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Sixteen .textbooks, most of which were in use in 
Montana schools, and various courses of study for ninth year 
social studies were analyzed to determine the topics most 
commonly taught in ninth year social studies courses. The 
forty odd topics most often included in these Instructional 
materials were then grouped into seven major categories or 
subject matter areas. The resulting master list of subject 
matter areas with topics under each area formed the core of 
the questionnaire completed by participating ninth year social 
studies teachers.
After the master list had been compiled the major pro­
blem became the selection of a simple and concise technique 
for obtaining teacher responses which would result in reliable 
and objective questionnaire returns. It would have been simple 
for teachers merely to check topics which were included in 
their course offering. Although checking each topic would 
have indicated which topics had been included in ninth year 
social studies, it would not have indicated relative impor­
tance. Again, it would have been quite simple for teachers 
to place each topic in one of several categories to indicate 
various degrees of importance. This type of response would 
have been difficult to interpret^ however, since teachers 
would inevitably read their own meanings into whatever cate­
gories were suggested, in spite of the writer's efforts to 
define such terms as clearly as possible. Such phrases as
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"of major Importance" or "of minor importance" would be un­
likely to mean the same thing to all teachers.
It was finally decided to request teachers to Indicate 
the number of weeks they had devoted to each topic and the 
number of weeks which, in their opinion, should be devoted 
to each topic. Then responses would, not only Indicate which 
topics had been Included In each course offering, but would.
In addition, express objectively the relative emphasis which 
had been placed on each topic. Consequently, teachers were 
requested to Indicate:
(1) the number of weeks which had been devoted to each 
topic included in the present offering, and,
(2) the number of weeks which, in their opinion, should 
be devoted to each topic and to identify those topics which, 
in their opinion, were un suited for Inclusion in a ninth year 
social studies course *
In order to keep the weaknesses of the questionnaire 
at a minimum, it was tested with the aid of ninth year social 
studies teachers in the vicinity of Missoula. Certain items 
were discarded to shorten the questionnaire and more instruc­
tions were Included to aid teachers in understanding the 
nature of the responses desired in the section on detailed 
analysis of course content. The questionnaire was then 
mailed to the ninth year social studies teachers who parti­
cipated In the study. Upon receipt of the completed
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questionnaires, the writer tabulated the responses in the 
routine manner; the results of this analysis are presented 
in Chapter V*
Importance of teacher participation. It seems quite 
obvious, in the opinion of the writer, that the classroom 
teacher is the logical source of information regarding actual 
course content and the amount of time devoted to each topic.
It seems quite reasonable, however, at this point to discuss 
the question of the validity of teacher participation in a 
study which might result in curricular modifications. Pome 
experts in the social studies field place little value in 
the suggestions of classroom teachers who may not be able to 
*see the forest because of the trees*.
While social studies experts may most suitably deter­
mine over-all objectives, in the opinion of the writer, the 
classroom teacher is in an ideal position to make valuable 
contributions in respect to the interests, abilities and 
individual needs of the students.
The omission of definite suggestions for a social 
studies program in the Recommendations and Conclusions of 
the Committee on Pocial Studies of the American Historical 
Association may be considered recognition of this important 
factor in curriculum planning. They suggested **that groups 
of teachers in relatively homogeneous regions should cooperate
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in formulating curricular patterns especially suited to their 
local requirements.**32 it was on the basis of this conten­
tion that A. C* Krey employed the aid of social studies 
teachers when constructing his regional program for the social 
studies in Minnesota schools.
In respect to the importance of teacher opinion,
Wesley made the following statement:
A composite of the judgments of experienced teachers should have value for the curriculum maker.Such a technique would reflect attitudes, prejudices and impressions, but it would also reflect experience, matured opinions and professional judgments. . . .An additional value of teacher opinions over those of other groups is to be found in the fact that their answers would reflect their experience with grade placement, organization of materials, methods of teaching and pupil capacities.33 •
It Is quite important to know which topics teachers feel 
they can teach. The ability of the teacher to deal with sub­
ject matter must be a consideration even though an area of 
instruction may be desirable. In this respect Wesley made 
the following statement.
It would be futile to select and require the teacher to deal with materials, the significance and implication of which are beyond his grasp.. . .  The degree of professional competence on
32 Progressive Education Association, ^ Report of the Committee on the Function of the Social Studies in General Education. Commission of Secondary School Curriculum (New 
York! Appleton-Century Company, 19^)$ P» 7
33 Edgar B. Wesley, Reaching sL the Social gt]?dl.ê , (Boston: Heath and Company, 19^2), p. 100
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the part of the teacher frequently means the difference between success and failure of selected materials .34̂
Regardless of whether or not the classroom teacher is 
in a position to contribute constructively to a curricular 
revision program, his opinions must be taken into considera­
tion* It would be futile to give a teacher a course of study 
containing materials he did not think appropriate and expect 
him to do effective teaching* Perhaps the first step in the 
improvement of ninth year social studies may be one of 
teacher re-education; but such a process can hardly be in­
augurated until the present beliefs and opinions of teachers 
are known to those responsible for effecting such improvements
3*f Wesley, op* cit., p. 106
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CHAPTER IV
NINTH YEAR SOCIAL STUDIES OFFERINGS IN MONTANA HIGH SCHOOLS
The data presented In respect to the nmnber of schools 
offering ninth year social studies and the frequency of offer­
ings hy course title are based on Information obtained from 
the High School Reports. supplemented In most Instances by 
direct Inquiry to the schools Included In the tabulations*
The analysis of ninth year social studies offerings 
in Montana high schools will Include the following datas
(1) the number of schools offering ninth year social 
studies offerings (without analysis of specific course titles) 
for the school years, 19^5-’̂ 6 and 19^6-'^7, with stress on 
the extent of alternation of courses in various schools|
(2) frequency and length of specific ninth year social 
studies courses In 162 Montana high schools during the school 
year, 19'*6-*^7?
(3) the estimated frequency of specific courses In 
all Montana public high schools during the school year, 1946- 
*47, based partially on estimates to Include 23 schools for 
which definite Information was not obtained;
(4) reasons given by certain schools for not offering 
citizenship, orientation, social studies I, vocations or a 
similar ninth year social studies course; and.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
3?
(5) finally, a smnmary of findings regarding ninth 
year social studies course offerings in Montana high schools*
I. THE NUMBER OP MONTANA HIGH SCHOOLS OFFERING NINTH ÏEAR SOCIAL STUDIES, 194^-*46 AND 1946-*4?
The data presented in this section include information 
for 162 Montana high schools* No definite information was 
received for 23 schools*
As shown In Table III, page 36, a total of 13? high 
schools or 83.3 per cent of the 162 schools offered some kind 
of ninth year social studies in either or both the school 
years, 194?-*46 and 1946-*4?* In 1946-*47 , 42 schools offered 
a ninth year social studies course, but did not offer one the 
preceding year and, in 194?-*46, 37 schools offered a ninth 
year social studies course, but did not offer one the follow­
ing year* Accordingly, ?6 sfihools offered ninth year social 
studies both 194?-*46 and 19^^6-*47, 79 schools offered ninth 
year social studies during one of the two school years and 27 
schools did not offer such a course either year* It thus 
appears that approximately one-half of the high schools offer 
ninth year social studies in alternate years*
If one of the major objectives of ninth year social 
studies is to aid high school students to adjust to new 
situations In making the transition from the elementary to
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
36
TABLE III
TBE NUMBER AND PERCENTAGE OF 162 MONTANA HIGH SCHOOLS WHICH OFFERED NINTH TEAR SOCIAL STUDIES 194^-'46 AND 1946-»47
Years Considered Number of Schools Percentage of 162 Schools
Offered course In either 1945-'46 and/or 1946-*4? 13$ 83.3
Offered course in neither 1945-*46 nor 1946-'4? 27 16.7
Offered course in 194$-*46 94 58
Offered course in 1946-*4? 99 61.1
Offered course in both 194$-»46 and 1946-'4? $6 34.$
Offered course in 194$-*46 
but not in 1946-*47 37 22.8
Offered course in 1946-'47 but not in 194$-'46 42 2$.9
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the secondary school, the practice of alternating ninth year 
social studies may be criticized. Regardless of whether or 
not the alternation of courses Is desirable, this practice 
mast be taken into consideration in planning courses of study 
for use In Montana high schools.
II. Spr'CIFIC NINTH YEAR EOCIAL STUDIES OFFERINGS IN MONTANAHIGH SCHOOLS, 1946-*4?
According to Part 4 of the High School Reports  ̂30 
schools offered citizenship, orientation, social studies I, 
vocations or similar social studies courses in 19^5-*U6, but 
not in 19^-*^7# Of the remaining 1^^ schools, definite 
information was received for 132 high schools, or 8?.2 per 
cent.
In order to facilitate the tabulations and presenta­
tion of data, slmilâr courses were grouped and are referred 
to herein under a single title. Citizenship, community 
civics and similar courses were considered as citizenship; 
vocations, vocational guidance and occupations, as vocations: 
personality guidance, guidance and orientation, as orienta­
tion: and economic, global and physical geography, as 
geography. Courses listed as social studies and containing 
subject matter dealing primarily with sociological problems 
were considered as social studies %.
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Table IV, p#ge 39# ln<!lc«te9 considerable variation 
In practice among Montana school» In regard to specific ninth 
year social stnfie# offerings* Even after combining similar 
offerings nnder cemron titles, the writer found no less than 
1*? separate conrses offered as ninth year social studies in 
these Montana high schools* The course offered most fre­
quently was cltirenshlpi vocations and world history were 
next in frequency of offering and, in turn, were followed by 
geography and social studies 1*95̂  Courses In orientation, 
government and Montana history were offered by several 
schools, while seven other specific courses were offered by 
a relatively inslgnifleant number of schools*
World history was the only offering which was pre­
dominantly a one-year coursef citlgen^hlp, social studies I 
and orientation were offered as both one and one-half year 
courses; the remaining courses were most frequently offered 
on a one-half year basis*
Although not shown on Table IV, two schools offered 
more than one unit of social studies at the ninth year level.
35 As shown in Table XTIX, An-sendlx B, page 123, al­though according to P^rt of the jPirh [chorl reports. a5 schools offered social studies I, actually only 7 schools offered such a course on a yearly basis and 5# on a semester basis* This t̂ ould seem to indicate that in spite of the fact that a considerable number of schools listed a broad course title, actually the instruction offered came from specific texts in geography, government, vocations and various other 
courses of limited content*
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TABLE. IV
n m  mrmER cf ep '̂ctficÎÎÎ MONTA EA
HIHiH VF AH <'■' 
HIGH EC1Î- LS,, 19^6-»U7
Frr-. î':gb
Course Title of __rff rlnr?1 Year 172 Ye-i Total
Cl tlrenshlp 19 23 U2
World History 20 3 23
Vocations 3 20 23
Social studies I 7 5 12
Geography 2 10 12
Orientation 3 5 3
Government 7 7
Montana History 6 6
Consumer Economics 2 2
Ancient History 2 2
Junior Business Training 1 1
Health and Safety 1 1
Current History 1 1
Far East History 1 1
South American History 1 1
Ho Information 23
HOTEI See Table III, page 36. for number of schools which offered ninth year social stuaies in 19^-*^7*
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while three schools offered only one-half year of social 
studies; three schools have telescoped world history into a 
one-half year course.
III. THE ESTIMATED FREQUENCY OF NINTH YEAR SOCIAL STUDIES COURSE TITLES IN 18? MONTANA HIGH SCHOOLS
In order to present an over-all picture of ninth year
social studies offerings in all Montana schools* Table V, 
page 4l, is presented with estimated figures which include 
the probable course offerings of 23 schools which failed to 
respond when asked for information regarding ninth year 
social studies offering. The estimates are based on data 
which* in actuality* were obtained by the analysis of the 
returns of two separate inquiries.
Returns from 96 of the 101 schools in the first sample 
(those listed in Part ̂  of the High School Reports as offer­
ing ninth year social studies courses other than ancient or 
world history) indicated that more than hO per cent of the 
schools offered courses in citizenship and more than 20 per
^6 As was stated on page 27 and 28, according to Part4 of the High School Reports. 101 schools offered ninth year social studies courses other than ancient or world history in 19^-*^7 and 5^ schools had not offered such a course in either of the school years* 19^5-*^6 and 19^-'^7# Letters and follow-ups were directed to 101 schools and reply cards, 
to the $4 schools. Of the former group* information was received from all except ^ schools; and of the latter group* 
all except 18 schools. Consequently, it was necessary to make separate estimates for each of these two groups.
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TABLE 7
THE ESTIMATED HXJMBER OF SCHOOLS OFFERING SPECIFIC NINTH TEARSOCIAL STUDIES COURSES^ 19»f6-»^7
Course Offering Number of Schools Percentage of Schools
Citizenship hh 23.8
World History 32 17.3
Vocations 2h 12.9
Social Studies I 12 6.?
Geography 12 6.5
Orientation 8 4.3
Government 7 3.8
Montana HistoiTr 6 3.2
Ancient History 2 1.08
Consumer Economics 2 1.08
Far East History 1 .54
Latin America History 1 .54
Junior Business Training 1 .54
Health and Safety 1 .54
Current History 1 .54
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
h2
cent offered vocations. On the basis of these returns, it 
was considered reasonable to assume that 40 per cent of the 
schools which did not reply to the Inqniry offered citizen­
ship and ?0 per cent, vocations. Consequently, it was con­
cluded that, in all probability, 44 schools, from among the 
group of 101, rather than 4-2, offered citizenship and, 24, 
rather than 23, schools offered vocations.
Returns from 36 of the 54 schools in the second sample 
(those listed In the Hjjgfh School Reports as not offering 
ninth year social studies other than ancient or world history) 
Indicated that 13 schools, or 50 per cent, offered ancient 
or world history as ninth year social studies In 1946-*47.
On the basis of these returns, it was considered reasonable 
to estimate that 50 per cent of the remaining schools, or 9 
additional schools, offered world history as their ninth 
year social studies course In 1946-*4?. Consequently, It 
was concluded that In all probability, 32 schools, rather 
than 23, offered world history In 1946-*4?.
As shown In Table V, page 4l, these estimates indicate 
that nearly one-fourth of Montana’s schools offered one or 
one-half year courses In citizenship; nearly one-fifth offered 
ancient or world history; one-eighth, vocations; and one- 
sixteenth, geography and social studies I. A total of ten 
other courses were offered by a relatively small portion of 
schools•
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As shown In Table VI^ page an estimated total of 
133 schools offered ninth year social studies in 1946- 
39 schools offered a ninth year social studies course in
1945-* 46 and 33 schools had not offered such a course either 
of the school years» Including the schools which alternated 
courses9 almost five-sixths of Montana high schools offer 
ninth year social studies»
IV. REASONS GIVEN BY 36 SCHOOLS FOR NOT OFFERING SOCIAL STUDIES I, CITIZENSHIP, VOCATIONS, ORIENTATION OR A SIMILARCOURSE AS NINTH YEAR SOCIAL STUDIES
In order to determine why a ninth year social studies 
course other than ancient or world history was not offered 
in many of the Montana schools, a reply card^^ was directed 
to the 54 schools (those listed in the High School Reports 
as not offering a ninth year social studies course other than 
ancient or world history in either 1945-*46 or 1946-'4?), 
requesting that the reason be checked as to why such a course 
was not offered. Of the 54 schools, 36, or 66.6 per cent, 
responded. A follow-up was not attempted because the returns 
were considered of sufficient significance that further in­
convenience of busy school administrators was not warranted.
Although instructions on the reply card requested that 
only one response be indicated, several checked two or more
37 The reply card is included in Appendix A, page 106.
V
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TABLE 71
THE ESTIMATED NUMBER AND PERCENTAGE OF ALL MONTANA SCHOOLS miCH OFFERED NINTH YEAR SOCIAL STUDIESAND 19^6**47
Tears Considered Number of Schools Percentage of 185 Schools
Offered course in either 
19^5-*^ and/or 1946-*4? 152 82.2
Offered course in neither nor 1946-*47 33 17.8
Offered course in 1945**46 107 57.8
Offered course In 1946**47 113 61.1
Offered course in both 1945**46 and 1946**47 68 36.8
Offered course in 1945** 46 but not in 1946**47 39 21.1
Offered course in 1946**47 but not in 1945**46 45 24.3
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responses* This acconnts for the fact that the number of 
responses is greater than the total number of returns*
Perhaps the main reason social studies I, citizenship, 
or a similar course had not been offered In these schools was 
because ancient or world history was offered as a ninth year 
social studies course* As shown in Table VII, page U7, of 
the 36 schools which responded to this inquiry, 24, or 66.6 
per cent, offered ancient or world history for ninth year 
students* If It may be assumed that 66*6 per cent return is 
an adequate sample to indicate course offerings for the total 
54 schools which did not offer a ninth year social studies 
course other than history, then 66.6 per cent of 54, or an 
estimated 36 schools of this group, offered ancient or world 
history as a ninth year social studies course* Adding this 
to the seven schools from the first samule yield, an esti­
mated total of 43 schools, or 23.2 per cent, offered ancient 
or world history as ninth year social studies in Montana high 
schools in either or both of the school years, 1945-*46 and
1946-*47*
Other reasons checked throw some light on the basis 
for not offering such a ninth year social studies course* 
According to 25 per cent who responded such a course did not 
have sufficient value to replace other courses now offered 
and 3^*8 per cent indicated that such a course would be
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TABLE VII
REASONS GIVEN BY 36 SCHOOLS FOR NOT OFFERING CITIZENSHIP- CIVICS. ORIENTAT’ION> VOCATIONS OR SOCIAL STUDIES I IN MONTANA FOR EITHER OP THE SCHOOL YEARS, 19^5**‘f6 OR 1946-'4?
Reasons Number of 
Responses Percentage
Ancient or world history was offered as ninth year social studies 24 66 #6
Not of sufficient value to replace courses now being offered 9 25
Preparation of students for college prevented offering such a course 3 8.3
Unnecessary repetition of seventh and eighth year social studies 8 22.2
(Other) Repetition of courses in grades ten, eleven and 
twelve 6 16.5
Plan to offer such a course in 1947-*48 3 8.3
Guidance program does a better job 1 2.8
Lack of prouerly qualified instructors 1 2*8
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tumecessary repetition of courses offered In grade seven and 
eight or grades ten, eleven and twelve.
The most significant result of this phase of the study 
was the Indication that almost one-fourth of Montana high 
schools still offer some form of world history to ninth year 
students. This is contrary to the Recommendations of the 
Committee on Reorganization of Education, which, although 
they recognized that no program would fit all schools, recom­
mended that ninth year social studies should deal with 
contemporary group and civic p r o b l e m s E v e n  so, the 
figure of 23 per cent represents a smaller percentage than 
prevails in the nation’s schools as a whole
V. SUM’̂ARY OF FINDINGS
(1) It was estimated that approximately 83 per cent 
of Montana high schools offered ninth year social studies In 
either 19^?-*^6 or 1946-’4?. Approximately 48 per cent of 
Montana high schools alternated ninth year social studies,
3^ per cent offered courses in 194^-* 46 or 1946-’ 4? and 17
3^ National Education Association, "Report of the Committee on Social Studies", Commission on the Reorganiza­tion of Secondary Education, U. s. Bureau of Education, Bulletin 2B (Washington, D. C.% Government Printing Office, 
I9I6), pp. 25 and 26.
39 As shown in Table II, p. I6, 55 per cent of 2?4 high schools offered some form of ancient, medieval or modern 
history.
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per cent did not offer a ninth year social studies course in 
either or 19^**^7.
(2) Citizenship courses were offered most frequently} 
nearly 2^ per cent of Montana high schools offered either 
one or one-half year courses in citizenship in 19^6-*47.
Some type of history was offered as ninth year social studies 
in approximately 22 per cent of Montana high schools; voca­
tions was offered by 12.9 par cent; geography, nearly 7 per 
cent; orientation, government and Montana history each by 
approximately 4 per cent; and various other ninth year social 
studies courses, by an aggregate 4 per cent.
(3) Although social studies I was the term most fre­
quently listed in Part ^ of the High School Reports, in 
actual practice, offerings consisted of citizenship, voca­
tions, geography, government and various other courses. 
Vocations and geography were offered at grade levels other 
than the ninth.
(4) Two-thirds of the schools which gave reasons for 
not offering citizenship, orientation, social studies I, voca­
tions or a similar course indicated ancient or world history 
as their ninth year social studies offering.
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CHAPTER V
ANALYSIS OF COÜESE CONTENT OF NINTH YEAR SOCIAL STUDIES
The number of schools which offered ninth year social 
studies and the frequency of course offerings were presented 
In the foregoing chapter. The purpose of this chapter Is to 
determine actual course content and the number of weeks de­
voted to the various topics Included In ninth year social 
studies as reported In questionnaires returned by ninth year 
social studies teachers. Questionnaires were mailed to 10$ 
Montana high schools; 84, to schools offering citizenship, 
orientation, social studies I, vocations or similar courses 
and 21, to schools offering ancient or world history as ninth 
year social studies. Questionnaires were returned by 42 
teachers; 38 were usable In part and 32 were suitable for 
the detailed analysis of course content. In the questionnaire 
teachers were requested to Indicate the number of weeks they 
had devoted to each of the subject matter areas and to each 
of the topics Included within each area. Furthermore, the 
teachers were asked to select the topics they would Include 
In a ninth year social studies course of 36 weeks length.
The selection of course content is presumably based 
on the needs of society and of Individual students expressed 
In terms of educational alms or objectives. However, not all
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desirable objectives can be realized in the secondary school 
program. Aside from teacher limitations, there are at least 
two major factors which restrict the accomplishment or reali­
zation of desirable social studies objectives. The first 
limitation is the ability, degree of understanding and 
maturity of the pupil. The second limitation is the time 
allotted to social studies instruction. Social studies ob­
jectives are of such magnitude that most aims can only be 
partially realized. The task of creating good citizenship 
is an undertaking which can never be attained to perfection 
or even near perfection. Therefore, objectives must be 
selected arbitrarily according to someone* s conception of the 
most immediate and most important student needs and the 
topics selected for study must be those which, in his opinion, 
will best serve the objectives.
A commonly alleged weakness of ninth year social stu­
dies is that it often includes instruction in too many areas, 
resulting in meager accomplishment. It is maintained that 
more adequate and efficient instruction would result if fewer 
topics were considered.^ In order that the study might 
contribute something more tangible than a report of present 
practices, an attempt was made to determine whether or not, 
in the opinion of ninth year social studies teachers, there
40 Aubrey A. Douglass, Modern Secondary Education 
(New York: Houghton Mifflin Company, 1938), p. 257
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might be some basis for eliminating certain topics now often 
include^ In ninth year social studies•
Logically, then, the following questions appeared to 
be among the more pertinent in regard to ninth year social 
studies course contenti
(1) What objectives or educational alms are of most 
Importance at ninth year level?
(2) From which of the social studies areas or bodies 
of knowledge should course content be selected?
(3) What should be the scope of course content —  
what should b« the relative degree of emphasis 
upon local relationships, state, national and 
international problems?
(V) Specifically, what topics or units should be
included for study in ninth year social studies? 
How much time should be devoted to each?
(?) What topics now included in ninth year social
studies are not appropriate because they are not 
in line with student interest and ability at the 
ninth year level?
In addition to analyzing present practice in regard to ninth 
year social studies course content, this chapter attempts to 
analyze teacher opinion in regard to the above mentioned 
questions.
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I. AIMS, SOURCES A m  SCOPE OP NINTH YEAR SOCIAL STUDIES
nnznber 2Î, years ŝ QClal studies desirable Xqx 
high school students. A decisive factor in determining the 
alms and scope of ninth year social studies is the total 
amount of social studies Instruction students receive while 
in high school. Teachers were requested to Indicate the num­
ber of years of social studies each student should have when 
graduated from high school. Of the 3^ teachers who responded 
to this question, four-fifths indicated that each graduated 
high school student should have three years or more of social 
studies instruction. Specifically, l*f teachers indicated a 
graduated high school student should have 4 years of social 
studies; 13 teachers, 3 years; and, 7 teachers, 2 years.
Ninth year social studies a i m  QL aMÊStlSm» As 
shown in Table VIII, page teachers were requested to indi­
cate the degree of importance they attached to various aims 
of ninth year social studies. Of the 33 teachers who re­
sponded, 90 per cent or more attached moderate or major 
importance to each of the alms listed. Some discrimination 
was shown, however, in that approximately three-fourths of 
the teachers Indicated that * to develop ideals and attitudes 
compatible for democratic living* and * to help students 
adjust to school and real life situations’ were of major
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TABLE VIII
THE PERCENTAGE OF TEACHERS (FROM A SAHPLE OF 38) WHO INDICATED MINOR, MODERATE OR Î4AJ0H IMPORTANCE OF VARIOUS AIMS OF NINTH YEAR SOCIAL STUDIES
Social Studies Alms Degree of Iranortance Minor Moderate Major
To develop skill and ability to find information and judge sources 10.5SS 50% 39.5%
To develop ideals and attitudes compatible for democratic living 31% 76.3%
To develop knowledge and understanding of society 5.3^ 39.5% **7.^%
To help students adjust to school and real life 
situations 5.3^ 31% 73.7%
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Importance, vhereas, less than one-half indicated *to develop 
skill and ability to find information and judge sources • and 
•to develop knowledge and understanding of society* were of
L.1major importance*
Although no effort was made to select particular ninth 
year social studies teachers to participate in the study, it 
is possible that this is not a representative sample of ninth 
year social studies teachers* It may be that only the more 
progressive and interested teachers returned the question­
naire •
^cor>e aj2d sources qX. subject matter* As shown in 
Tables IX and X, pages 56 and 57, teachers did not discri­
minate to a great degree in the importance they attached to 
the various sources of instructional materials and the alter­
natives presented with regard to the scope of subject matter 
content* Two-thirds or more of the teachers who responded 
considered each source or scope of either major or moderate 
importance *
Student relatlonshins and problems. Modern educational 
philosophy emphasizes the need of education to be functional
*fl Although strictly speaking this was not a random
sample, as a check on reliability, the formula for standard 
error was applied to determine whether or not the obtained 
difference between the percentages 73#7 and ^7*^ was indica­
tive of a true difference* The critical ratio was 2,5 which 
indicated that the chances were 99**+ out of 100 that the true 
difference was greater than zero and not due to an error in 
random sampling.
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THE PERCENTAGE OF TEACHERS (FROM A SAMPLE OP 38)WHO INDICATED MINOR, MODERATE OR MAJOR IMPORTANCE OP VARIOUS POSSIBILITIES OF THE SCOPE OF SUBJECT MATTER FORNINTH YEAR SOCIAL STUDIES
Scope of Ninth Tear Degree of ImnortanceSocial Studies Minor Moderate Major
Local and contmnnity problems and relationships 13.2)S 26.3# $2.6^
Statewide relationships 15.85? 63.2# 15,8-̂
Nationwide relationships 13.2"? 39.5# Wt.7#
Worldwide relationships 28.9# 23.7# Ml-.?#
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TABLE X
THE PERCENTAGE OF TEACHERS (FROM A SAMPLE OP 33) WHO INDICATED MINOR^ MODERATE OR MAJOR IieORTANCE OF VARIOUS SOURCES OF SUBJECT MATTER FOR NINTH YEARSOCIAL STUDIES
Sources of Subject Matter Minor Moderate Major
Historical materials 31.6^ 34.2% 23.9%
Geographical materials 23.7^ 31.6% 39.9%
Economic and social materials 15.8jf 99.3% 26.3%
Governmental and political materials 19.8% 39.9% 44.7%
Occupational information 23.7% 28.9% 47.4%
Everyday student relationships 19.3% 23.7% 99.3%
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and as stich to deal with student problems of an immediate 
naturey thus aiding students to adjust to their day to day 
relationships* Teachers were asked specifically what per­
centage of ninth year social studies courses should deal with 
boy-girl relationships, student relationships, home problems 
and other immediate adolescent problems* As shown in Table 
XI, page 59r nearly all of the teachers who responded to 
this item believed that either 20 or 4o per cent of ninth 
year social studies should be devoted to these problems *
This would probably indicate that most teachers feel that 
from six to eight weeks In ninth year should be devoted to 
topics of direct concern with the immediate student needs 
and relationships. It is of interest to note, however, at 
this point that teachers in making recommendations in respect 
to the time which should be devoted to various topics in 
ninth year social studies, few teachers indicated that more 
than three weeks should be allotted to the subject matter 
area, orientation, which included topics dealing directly 
with immediate adolescent relationships *
II. AMOUNT OF TIME DEVOTED TO VARIOUS SUBJECT MATTER AREAS 
AND TOPICS IN NINTH TEAR SOCIAL STUDIES COURSES
As indicated in Chapter III, in order to determine 
specific course content in ninth year social studies in
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TABLE XI
THE PERCENTAGE OF NINTH YEAR SOCIAL STUDIES WHICH SHOULD DEAL WITH BCY-GIRL RELATIONSHIPS, STUDENT RELATIONSHIPS, HOME PROBLEMS AND OTHER IMÎ JEDIATE ADOLESCENT PROBLEMS ACCORDINGTO RESPONSES OP 25 TEACHERS
Percentage of Ninth Number of Percentage of Ninth YearYear Social Studies Teachers Teachers Who Responded
100 1 h
80 0 0
60 1 V
ho 8 32
20 15 60
0 0 0
Read table in this manners Of the 25 teachers who le?;ponded to this question, ^ per cent believed that 100 per cent of ninth year social studies courses should deal with boy-girl 
relationships, etc.
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Montana schools, teachers were presented, in the question­
naire, a list of subject matter areas with topics under each 
(based on the analysis of social studies textbooks, and 
courses of study)# Teachers were asked*
(1) to indicate the number of weeks devoted to each 
area and topic in the present course, and
(2) to indicate the number of weeks which should be 
devoted to each topic in a 36 week ninth year social studies 
course and to identify those topics which were unsuited for 
the ninth year*
The subject matter areas included in the questionnaire 
were as follows*
(1) community relationships,
(2) vocational guidance,
(3) orientation,
(4) government - mechanics and structure,
(?) economic relationships,
(6) social relationships,
(7) geography and history*
In the following paragraph, a general picture of 
course content will be presented in terms of the allocation 
of time to the above listed subject matter areas; then, on 
the following pages each subject matter area and the topics 
included therein will be treated separately*
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
61
FiibAeot matter areas. The over-all picture of ninth 
year social studies In Montana schools reveals a wide variety 
of subject matter content with no single area receiving a 
predominant emphasis. As shown In Table XII, page 62, each 
of the subject matter areas, except orientation, was Included 
In ninth year social studies by at least two-thirds of the 
teachers who completed this portion of the questionnaire.
With the exception of the areas, orientation and social rela­
tionships, a wide variation existed In regard to the number 
of weeks allotted to each area. Although in most instances, 
subject matter areas were treated for 6 weeks or less, some 
of the teachers devoted up to 36 weeks to a single area. In 
22 instances, teachers had devoted 16 weeks or more to a 
single area, but had distributed the remaining time In such 
a way as to Include most of the other areas In the course 
offering.
As shown in Table XIII, page 63, in making recommenda­
tions, teachers not only would retain those areas which were 
Included In their present offering, but apparently would add 
more. In general, teachers recommended that more areas be 
Included in ninth year social studies and less time be 
allotted to each than has customarily been the practice in 
their ninth year social studies courses.
Community relationships. Each of the topics within
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TABLE X I I
THE HUMBER OF TEACHERS (FROM A SAMPLE OP 32) WHO DEVOTED TIME TO ' 
VARIOUS MAJOR SUBJECT MATTER AREAS IN NINTH YEAR SOCIAL STUDIES AND A 
DISTRIBUTION OP THE NUMBER OF WEEKS DEVOTED TO EACH AREA
Major Subject No. of The Number of Weeks Whl<5h Were Devoted
Matter Areas Teachers 1.3 4.6 7-9 10-12 I3-15 i6-i5 :19-21 22-24 2ÎÎ-30 34-36
Community
Relationships 25 7 3 4 2 1 2 1
Vocational
Guidance 22 6 6 2 3 2 3
Orientation 13 13 3 2
Government • Mechanics 
and Structure 22 5 7 4 2 3 1
Economic
Relationships 22 7 7 2 4 1 1
Social
Relationships 24 8 13 3
Geography and 
History 25 10 JL _2 JL _4 -1 —  - _s
Totals 56 45 19 12 4 12 3 1 1 5
NOTE I Read table in this manner: Time was devoted to Community Relationships by
25 teachers, of wblcb 7 devoted 1 to 3 weeksj B, ^ to 6? etc#
73CD
■ DOQ.CgQ. TABLE X I I I
■DCD
C/)C/)
THE NÜMBER OP TEACHERS (PROM A SAMPLE OP 32) WHO BELIEVED TIME 
SHOULD BE DEVOTED TO VARIOUS MAJOR SUBJECT MATTER AREAS IN NINTH TEAR 
SOCIAL STUDIES AND A DISTRIBUTION OP THE NUMBER OF WEEKS THEY 
BELIEVED SHOULD BE DEVOTED TO EACH AREA
8
i
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CD■DOQ.Cao3"Oo
CDÛ.
■DCD
C/)(/)
GROUPED DATA
Major Subject No# of The Number of Weeks Which Should be Devoted
Matter Areas Teachers 1-3 L 6 7-9I 0-I2 13-15 16.18 19-21 22-24 28-30 34-36
Commmlty
Relationships 30 3 15 6 4 1 1
Vocational
Guidance 26 6 8 3 5 1 3
Orientation 25 12 7 3 3
Government • Mechanics 
and Structure 26 6 10 1 7 1 1
Economic
Relationshins 23 10 10 2 1
Social
Relationships 23 3 14 k 1 1
Geography and 
History 23 J1 JÏ a a h ^  JL
Totals 45 73 21 21 h 9 1 1 1 o\w
6h
the area of community relationships vas Included in ninth 
year social studies offerings by from one-third to two-thirds 
of the teachers and as shown in Table XIV, page 65, one week 
was usually allotted to each topic* As shown in Table XV, 
page 66, In making recommendations, teachers suggested little 
variation from present practice. With the exception of the 
topic, •Christianity and the church*, which was considered 
unsuitable by one-fourth of the teachers, each topic was 
included by more teachers than had allotted time to the topic 
in 19H6-*»f7«
Vocational guidance. The topics included within the 
subject matter area, vocational guidance, were allotted time 
by from one-half to two-thirds of the teachers* As shown in 
Table XVI, page 67, in most instances one week was devoted 
to each of the topics except * the study and analysis of vari­
ous vocations*, to which a period of two weeks was most often 
devoted* As shown in Table XVII, page 68, a considerably 
greater number of teadhers recommended that the topics should 
be included in ninth year social studies than had allotted 
time to the topics in actual practice* There was, however, 
little change indicated in respect to the amount of time 
which should be devoted to each* Hearly all of the teachers 
believed the topics included in vocational guidance were 
suitable for ninth year.
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THE NUMBER OP TEACHERS (PROM A SAMPLE OP 32) WHO DEVOTED TIME TO 
VARIOUS TOPICS WITHIN THE AREA OP COMMUNITY RELATIONSHIPS AND A 
DISTRIBUTION OF THE NUMBER OF WEEKS DEVOTED TO EACH TOPIC
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Topics Number of 
Teachers
Number of Weeks Devoted 
. to Each Tonic
1 2 3 4 !? 6 ? 8
The Nature of Group Living 21 Ih 3 1 3
The Home and the Family 18 12 4 1 1
Health and Safety 21 5 1 1
Leisure and Recreation 18 13 3 2
Community Beautification 15 12 3
Community Government 19 11 3 1 2 1 1
Christianity and the Church
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by 21 schools, of which Î4 devoted 1 week; 3, 2 weeks; 1, 3 weeks and 3, 6 weeks.
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TABLE X?
THE HUMBER OF TEACHERS (FROM A SAMPLE OF 32) WHO IHDICATEB TIME SHOULD BE 
DEVOTED TO THE VARIOUS TOPICS IRCLUDED WITHIH THE AREA OP COMMUNITY RELATIONSHIPS, 
THE NUMBER WHO BELIEVED THE TOPICS WERE UNSUITED FOR NINTH YEAR AND A DISTRIBUTION 
OF TEE NUMBER OF WEEKS WHICH THEY BELIEVED SHOULD BE DEVOTED TO EACH TOPIC
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Topics Number of 
Teachers
Number of Weeks Which 
Should be Devoted
Topics
Not
Suited1 2 3 k 5 6 12
The Nature of Group Living 20 10 6 3 1 3
The Home and the Family 22 13 4 3 1 1 1
Health and Safety 25 15 k 1 2 2 1 2
Leisure and Recreation 22 13 6 1 1 1 2
Community Beautification 17 Ih 2 1 2
Community Government 21 11 6 2 1 1 2
Christianity and the Church 13 10 3 8
»The Nature of Group Living*, of which 10 thought 1 week should be devoted; 6, 2 
weeks; 3, 3 weeks ; 1, ^ weeks and 3 teachers did not feel this area was suitable 
for ninth year social studies. osov
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TABLE XVI
THE RÜMBER OF TEACHERS (FROM A SAMPLE OF 32) WHO DEVOTED TIME TO 
VARIOUS TOPICS WITHIN THE AREA OF VOCATIONAL GUIDANCE AND A 
DISTRIBUTION OP THE NUMBER OF WEEKS DEVOTED TO EACH TOPIC
Topics
VOCATIONAL GUIDANCE
Number of 
Teachers
f̂ Weeks
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The Importance of Planning 
Education
Self-analysis of Student's 
Interests
Importance and Dignity of 
Work
Study and Analysis of 
Various Vocations
Obtaining and Holding a 
Job
21
15
Ih
19
15
2 12 6 1
1 10 3 1
2 9 2 1
1 3  7 3 
1 9  5
1 2  1 1
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Orientation. Approximately one-half of the teachers 
Indicated that they were now teaching • adjusting to the high 
school* and • personality and good manners* as part of their 
ninth year social studies; a relatively small rramber of 
teachers reported Inclusion of the other topics within the 
area of orientation. As shown In Table X7III, page 70, 
seldom %ras more than one week allotted to each topic. As 
shown In Table XIX, page 71* It was recommended by teachers 
that the topics within the area of orientation be Included 
In ninth year social studies more often than had been the 
case In actual practice. Host of the teachers who Included 
the topic, * personality and good manners*, believed that two 
weeks should be devoted; for the remaining topics, however, 
one week was Indicated most frequently. *The study of mind 
and emotions* and the topics dealing with adolescent rela­
tionships were considered unsuitable by one-foiirth or more 
of the teachers.
government - Mechanics ssâ Structure. Time was 
allotted to most of the topics within the area of government 
by more than one-half of the teachers. As shown In Table XX, 
page 72, although In a considerable number of Instances, two 
weeks or more was devoted to each topic, the usual time 
allotment was one week. Whereas, with respect to the subject 
matter areas previously discussed, the teachers recommended
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TABLE XVIII
THE NUMBER OP TEACHERS (FROM A SAMPLE OP 32) WHO DEVOTED TIME TO 
VARIOUS TOPICS WITHIN THE AREA OP ORIENTATION AND A 
DISTRIBUTION OF THE NUMBER OP WEEKS DEVOTED TO EACH TOPIC
Topics Number of 
Teachers
R m W r  of ■Weeks _DêVo^dt£>_Jîach Tonic 
l/5 1 2 3 i f 5 6 7 8
Adjusting to the High 
School 13 2 7 4
Study of the Mind and 
Emotions 7 2 4 1
The Problem of Gang 
Relationships k 1 3
Boy-Girl
Relationships 5 2 3
Adolescent-Adult
Relationships If 2 2
Personality and Good 
Manners 16 1 10 5
Alcohol1 Gambling, 
Obscenity 6 1 4 1
3
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TABI£ XXX
THE NUMBER OF TEACHERS (FROM A SAMPLE OF 32) WHO INDICATED TIME SHOULD BE 
DEVOTED TO THE VARIOUS TOPICS INCLUDED WITHIN THE AREA OP ORIENTATION,
THE NUMBER WHO BELIEVED THE TOPICS WERE UNSUITED FOR NINTH YEAR AND A DISTRIBUTION 
OP THE NUMBER OP WEEKS WHICH THEY BELIEVED SHOULD BE DEVOTED TO EACH TOPIC
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ORIENTATION
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Topics Number of 
Teachers
Number of Weeks Which 
Should be Devoted
Topics
Not
1/5 1 2 3 5 6 Suited
Adjusting to the High 
School 20 1 14 3 2 2
Study of the Mind and 
Emotions 8 1 5 2 12
The Problem of Gang 
Relationships 8 1 6 1 8
Boy-Girl
Relationships 9 1 5 3 7
Adolescent-Adult
Relationships 8 1 7 8
Personality and Good 
Manners 23 1 8 11 3 1
Alcohol1 Gambling1 
Obscenity1 etc. 13 1 9 3 5 M
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THE NUMBER OF TEACHERS (FROM A SAMPLE OF 32) WHO DEVOTED TIME TO 
VARIOUS TOPICS WITHIN THE AREA OF GOVERNMENT • MECHANICS AND STRUCTURE 
AND A DISTRIBUTION OF THE NUMBER OP WEEKS DEVOTED TO EACH TOPIC
CD8
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Topics
VÏV ? iBuca'î X ^
Number of 
Teachers
11AVV
Numbi\T of Weeks Devoted to Each Topic
l/i 2 3 4 ^ 6 lo
3CD
The?3.3" Constitution 17 1 10 k 2
CD The FederalOQ. Government 17 7 6 2 2 1 1
aO State and Local■DO Government 18 10 3 1 3 1
1—HCD Taxation and GovernmentQ.$ 1—H Finance 12 10 2
3"O Civil"OCD3 Service 7 1 h 1 1w'
( / )o' Voting, Elections,
3 Political Parties 20 13 6 1
Rights and Duties of
Citizenship 19 10 8 1
(V
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Inclusion of more topics than are now included in actual 
practice, in the case of government, the teachers recomnended 
inclusion of fewer topics than are at present included in 
actual practice. As shown in Table XXI, page 7^, teachers 
recommended little change in respect to the amount of time 
which should be devoted to each topic. Approximately one- 
third of the teachers considered •taxation and government 
finance* and * civil service* as unsuited for the ninth year.
Economic relationshlns. With the exception of the 
topic, * conservation and natural resources*, less than one- 
half of the teachers included each of the topics within the 
area of economic relationships. As shown in Table XXII, 
page 75j usually one week was devoted to each of the topics 
and seldom more than three weeks. As shown in Table XXIII, 
page 76, in making recommendations, not as many teachers 
would include the topics within economic relationships as had 
devoted time to the topics in actual practice. Little change 
was indicated in the number of weeks which should be allotted 
for each topic. One-half of the topics were considered un­
suitable by approximately one-fourth to two-thirds of the 
teachers.
Social relationships. Less than one-half of the 
teachers included most of the topics within the area, social
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TABLE XXX
THE mJMBER OF TEACHERS (FROM A SAMPIE OP 32) WHO INDICATED Tlîffi SHOULD BE DEVOTED 
TO THE VARIOUS TOPICS INCLUDED WITHIN THE AREA OF GOVERN%#NT - MECHANICS AND 
STRUCTURE, THE NUMBER WHO BELIEVED THE TOPICS WERE UNSUITED FOR NINTH YEAR AND A 
DISTRIBUTION OF THE NUMBER OF WEEKS WHICH THEY BELIEVED SHOULD BE DEVOTED
TO EACH TOPIC
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Topics Number of 
Teachers
Number of Weeks Which 
Should be Devoted
Topics
Not
1/5 1 2 3 k 6 3 Suited
The
Constitution Ik 1 9 k k
The Federal 
Government 16 6 6 1 2 1 6
State and Local 
Government 18 5 6 k 3 k
Taxation and Government 
Finance 9 7 2 10
Civil
Service 6 2 2 1 1 12
Voting. Elections, 
Political Parties 21 10 9 1 1 3
Rights and Duties of 
Citizenship 22 9 11 1 1 2
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TABLE XXII
THE mjM^R OF TEACHERS (FROM A SAMPLE OF 32) WHO DEVOTED TIME TO 
VARIOUS TOPICS WITHIH THE AREA OF ECONOMIC RELATIONSHIPS AND A 
DISTRIBUTION OF THE NUMBER OF WEEKS DEVOTED TO EACH TOPIC
Topics Number of Number of Weeks Devoted to Each Tonic
Teachers 1/5 1 2 3
Economic Needs and 
Wants 15 7 7 1
Consnmer
Education Ih 1 8 3 1 X
The Rise of 
Industry 11 9 2
Distribution of Wealth 
and Income 12 1 9 2
Wages and Labor 
Unions 14 12 2
Thrift1 Saving and 
Investment 14 2 8 3 1
Conservation of 
Natural Resources 19 11 5 2 1
Governmental
Regulation 10 1 4 4 1 v»\
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TABLE m i l
THE TOMBER OF TEACHERS (FROM A SAMPLE OF 32) WHO INDICATED TIME SHOHLD BE 
imVOTED TO THE VARIOUS TOPICS INCLUDED WITHIN THE AREA OF ECONOMIC RELATIONSHIPS, 
THE NUMBER WHO BELIEVED THE TOPICS WERE UNSUITED FOR NINTH YEAR AND A DISTRIBUTION 
OF THE NUMBER OF WEEKS WHICH THEY BELIEVED SHOULD BE DEVOTED TO EACH TOPIC
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ECONOMIC REUTIONSaiPS
Topics Number of 
Teachers
Number of Weeks Which Topics
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Economie Needs and
Wants 13 1 8 h 5
Consumer
Education Ih 2 7 2 2 1 6
The Rise of Industry 8 8 13
Distribution of Wealth 
and Income 8 1 5 2 12
Wages and Labor 
Unions 8 6 1 1 8
Thrift, Saving and 
Investment 12 2 6 h If
Conservation of Natural Resources 17 1 10 6 0
Governmental
Regulation h 2 1 1 11
X:o\
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relationships ÿ and as shown in Table XXIV, page 78, in very 
few instances, was more than one week allotted to each topic. 
In making recommendations, a larger proportion of the teachers 
would include most of the topics than was the case in actual 
practice. As shown in XXV, page 79$ in general, teachers 
recommended little change in respect to the time allotted to 
each topic. From one-fourth to one-third of the teachers 
believed one-half of the topics were un suited for ninth year.
GeograiAv and history. Course offerings rather than 
topics were included in geography and history. This accounts 
for the vide variation of time devoted to each area. As 
shown in Table XXVI, page 80, courses were treated for 36 
weeks by five teachers and, although not immediately apparent 
in Table XXVI, six teachers devoted from 16 to 18 weeks to 
courses in geography and history. The significance of the 
above-mentioned factor Is that the remaining teachers must 
necessarily have distributed their time over most of the 
other areas, since approximately two-thirds of the teachers 
devoted time to each of the other subject matter areas.
As shown in Table XXVII, page 8I, nearly one-half of 
the teachers considered ancient or world history unsuited 
for the ninth year. Only two teachers believed that 18 weeks 
or more should be devoted to courses included in geography 
and history.
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TABIË XXIV
THE NUMBER OF TEACHERS (FROM A SAMPLE OF 32) WHO DEVOTED TIME TO 
VARIOUS TOPICS WITHIN THE AREA OF SOCIAL RELATIONSHIPS AND A DISTRIBUTION OF THE NUMBER OF WEEKS DEVOTED TO EACH TOPIC
SOCIAL RELATIONSHIPS
8
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Topics Number of 
Teachers
We|kg Devo^ea ^  Egch Topic
i3
CD Transportation and
"nc Communication Ih 1 12 1
3"
CD Housing and Living
CD■D
o
Conditions 15 1 1^
Q.Ca Population ando
3■D Immigration 11 2 9O
3"CT Problems of Racial1—HCDQ. Equality 10 1 7 2
1—H
3"O Crime and Juvenile
"OCD Delinquency 17 1 15 1
3 Propaganda and Publicwo'3 Opinion 13 2 11
Social Welfare and
Security 15 12 3
World
Citizenship 17 12 5
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TABLE m
THE ÎTOMBER OF TEACHERS (PROM A SAMPLE OF 32) WHO INDICATED TIME SHOULD BE 
DEVOTED TO THE VARIOUS TOPICS INCLUDED WITHIN THE AREA OF SOCIAL RELATIONSHIPS, THE NUMBER WHO BELIEVED THE TOPICS WERE UNSUITED FOR NINTH TEAR AND A DISTRIBUTION 
OF THE NUMBER OF WEEKS WHICH THEY BELIEVED SHOULD BE DEVOTED TO EACH TOPIC
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Topics Number of 
Teachers
Number of Weeks Which 
Should be Devoted _
Topics
Not
1/5 1 2 3 5 6 Suited
Transportation and 
Communication 15 1 12 1 1 3
Housing and Living 
Conditions 17 1 15 1 6
Population and 
Immigration 11 2 8 1 9
Problems of Racial 
Equality Ik 1 9 2 2 8
Crime and Juvenile Delinquency 21 1 16 3 1 2
Propaganda and Public 
Opinion 11 2 8 1 11
Social Welfare and 
Security Xk 12 2 8
World
Citizenship 17 13 2 2 2
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THE NUMBER OF TEACHERS (FROM A SAMPIE OF 32) WHO DEVOTED TIME TO 
VARIOUS SUBJECT MATTER AREAS IN GEOGRAPHY AND HISTORY AND A 
DISTRIBUTION OP THE NUMBER OF WEEKS DEVOTED TO EACH AREA
GEOGRAPHY AND HISTORY
Areas Number of 
Teachers
CD
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O
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History of the Community 11 1 8  2
Montana State History 10 4 ?
Ancient or World History 8 2 1
Global Geography 9 2 2 1 1
Economic Geography h 1 1 1 1
Physical Geography 5 2 1 1 1
Latin American History 1
1 k 
1 1 1
§
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THE NUMBER OF TEACHERS (PROM A SAMPLE OF 32) WHO INDICATED TIME SHOULD BE 
DEVOTED TO THE VARIOUS SUBJECT MATTER AREAS IN GEOGRAPHY AND HISTORY,
THE NUMBER WHO BELIEVED THE AREAS WERE UNSUITED FOR NINTH YEAR AND A DISTRIBÜTIO » 
OF THE NUMBER OF WEEKS WHICH THEY BELIEVED SHOULD BE DEVOTED TO EACH AREA
8
(O'
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Subject Matter Areas Number of 
Teachers
Number of Weeks Which 
Should be Devoted
Areas 
^  Not
1/5 1 2 3 ^ 6 8 12 16 18 36 Suited
History of the Conmnmity 12 1 3 2 1 if
Montana State History 15 3 3 1 k 1 2  1 7
Ancient or World History k 2 1 1 Ik
Global Geography 7 3 3 1 7
Economic Geography 7 2 2 2 1 10
Physical Geography 9 If 2 1 1 1 7
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In a nutshell current practice in Montana schools In 
regard to ninth year social studies seems to be to devote 
six to seven weeks to each of the major subject matter areas 
considered, except orientation and geography and history#
In practice, teachers included a great many topics in ninth 
year social studies and, as a rule, did not spend much time 
on any one of them. Teachers recommended little change in 
present practice other than the inclusion of more of the 
subject matter areas rather than less# Although some of the 
teachers indicated certain topics were unsuited to ninth 
year, on the whole, they seemed to believe that ninth year 
social studies should allot time to nearly all of the subject 
matter areas and to most of the V) odd topics listed in the 
ques tionnaire *
In order to present a more graphic picture than was 
possible in the foregoing descriptions of ninth year social 
studies course content and teacher recommendations, the 
writer will attempt to describe a hypothetical * typical* 
course offering, together with the recommendations of the 
hypothetical • typical’ teacher# This is done with the acknow­
ledgement that there may have been no actual course offered 
in any given school which had distributed exactly these 
amounts of timo to each topic# In order to summarize and 
clarify the questionnaire findings, however, it seemed desir­
able to present the picture in this manner#
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In order than an objective approach might be nsed to 
determine which topics were Included In a ’typical* course 
offering. It was arbitrarily assumed that topics Included by 
12 or more teachers would constitute the * typical* offering. 
The median number of weeks actually devoted to each of these 
topics by the 12 or more teachers was considered the time 
allotted In the * typical* offering. In the case of the 
•typical* teacher recommendations, since use of the same 
criteria (Inclusion of the topics by 12 teachers) would 
result In offerings totalling more than 36 weeks. It was 
decided to list only those topics recommended by iV or more 
teachers•
The order In which the subject matter areas and topics 
Included within the area are listed Is of no significance. 
Furthermore, even though the area, community relationships, 
and the topics Included within the area are listed apart from 
other areas, It does not follow that community relationships 
and Its topics were actually taught entirely separate from 
üie remaining areas and topics.
The number of weeks allotted to subject matter areas 
and the topics Included under each In the * typical* course 
offering and, for the sake of comparison and contrast, the 
recommendations of the * typical* teacher are listed as 
follows I
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Subject Matter Areas Number of Weeks Number of Weeksand Topics Devoted •Typical* Recommended byCourse Offering ’Typical* Teacher
Community Relationships %
Nature of Group Living 1 1Home and the Family 1 1Health and Safety 1 1
Leisure and Recreation 1 1Community Beautification 1 1Community Government 1 1Christianity and Church 1
Vocational Guidance* 6 7
Importance Planning Education 1 1Student's Self-analysis 1 1Importance, Dignity of Work 1 1Study of Various Vocations 2 3Obtaining, Holding a Job 1 1
Orientation t 2 3
Adjusting to High School 1 1PersoiMility, Good Manners 1 2
Gov't. - Mechanics, Structure* 7 _ 9_
The Constitution 1 1Federal Government 2 2State and Local Government 1 2Taxation and Gov't. Finance 1Elections, Political Parties 1 2Rights, Duties of Citizenship 1 2
Economic Relationships* 7
Economic Needs and Wants 2
ConsUÉer Education 1 1Distribution Wealth, Income 1Wages and Labor Unions 1Thrift, Saving, Investment 1Conservation, Natural Resources 1 1
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Subject Matter Areas Number of Weeks Number of Weeks
and Topics Devoted •Typical* Recommended by
Course Offering ’Typical* Teacher
Social Relationshipst 6 6
Transportation, Communication 1 1Housing and Living Conditions 1 1Crime, Juvenile Delinquency 1 1Problems of Racial Equality 1Propaganda, Public Opinion 1Social Welfare, Security 1 1World Citizenship 1 1
Geography and History*
Montana State History 3
Total 36
As the comparison In the above list Indicates, teachers 
did not recommend radical change of course content over pre­
sent practice* It will be noted, however, that less time 
was allotted to the area, economic relationships. In favor 
of an allotment of time for Montana State History and extra 
time for the topics Included within the subject matter area, 
government.
It will be of interest at this point, also, to note 
those topics which were considered unsuitable by 25 per cent 
or more of the teachers and which were referred to In the 
analysis of time devoted to subject matter areas. The topics 
considered unsuitable are as follows*
Community Relationships*
Christianity and the Church
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Orientation!
Stndy of the Mind and Emotions 
The Problem of Gang Relationships Boy»Glrl Relationships 
Adolescent-Adult Relationships
Government • Mechanics and Structure!
Taxation and Government Finance Civil Service
Economic Relationships!
The Rise of Industry Distribution of Wealth and Income Wages and Labor Unions Governmental Regulation
Social Relationships *
Population and Immigration Problems of Racial Equality Propaganda and Public Opinion Social Welfare and Security
Geography and History!
World History Economic Geography
Time devoted to current events. Teachers were requested 
to indicate specifically the amount of time which they devoted 
to current events each week. Of the 3@ teachers who responded 
to this Item, 30 stated they had allotted time to current 
events, of which nearly the entire number devoted one period 
each week.
The extent to which teachers followed textbook organl- 
^atlon. As shown In Table XXVIII, page 87, of the 32 teachers
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TABLE X X V III
THE PERCENTAGE OP TEACHERS (FROM A SAMPLE OF 32)WHO XJSED TEXTBOOK ORGANIZATION FOR VARIOUS PERCENTAGES OF NINTH YEAR SOCIAL STUDIES COURSES
Percentage of Course Which Followed Text­book Organization
Number of Teachers Percentage of Teachers
100 14 43.7
80 8 25
60 4 12.9
Uo 6 18.7
20 0 0.0
NOTES Bead table in this responded, 43.7 per cent per cent»
manners Of 32 teachers who followed textbook organization 100
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vho responded to this Item, two-thirds used textbook organi­
sation for foTir-flfths or more of the course offerings, the 
majority depending npon textbook organization entirely*
Those teachers who did not nse textbook organization entirely 
indicated that the deviation consisted primarily of time de­
voted to current events* A number of the teachers made 
extensive use of the library for vocational material. It 
seems reasonable to conclude that except for treatment of 
current events and use of supplementary vocational materials, 
almost the entire number of teachers relied on textbook 
organization for their course offering*
Analysis ^  teacher oninion In resnect t£ renetitlon 
SL ninth year social studies subject matter* Of the 3? 
teachers who responded to this question, nearly two-thirds 
indicated that time was devoted to topics which would likely 
be considered in a similar fashion In later social studies* 
Topics listed most frequently by teachers were those included 
in social relationships, economic relationships and government, 
There seemed to be considerable repetition of ninth year 
social studies topics in eleventh year government classes 
and a number of teachers indicated a considerable degree of 
similarity of ninth and twelfth year social studies courses* 
Although not conclusive, evidence seemed to indicate a
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possible need of better planning to avoid unnecessary repeti­
tion In later social stndles courses.
III. SUMMARY OF FINDINGS
(1) The teachers vho participated In this study showed 
little discrimination of "sources** and "scope" of ninth year 
social studies material as those terms have been used In this 
study. More discrimination vas shown of ninth year social 
studies alms? approximately three-fourths of the teachers 
considered * to develop Ideals and attitudes compatible to 
democratic living* and * to help students adjust to school 
and real life situations* of major importance, whereas, less 
than one-half considered * to develop knowledge and under­
standing of society* and * to develop skill and ability to 
find Information and judge sources* of major Importance.
(2) A wide variation of practice regarding ninth year 
social studies course content In Montana high schools vas 
reported by teachers. In some Instances, the entire year 
was devoted to one subject matter area; In other Instances, 
a semester was devoted to one subject matter area and the 
remaining time distributed among most of the other major 
subject matter areas. In most instances, however, seven 
weeks or less were devoted to each of the major areas. Like­
wise, a wide variation of practice was reported as to the
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number of weeks devoted to each topic within the various sub­
ject matter areas. In some Instances, only one day was 
allotted to the topic treated and In other Instances, twelve 
or more weeks* Approximately one-half of the teachers devoted 
one week to most of the topics except those Included In geo­
graphy and history* Teacher opinion In regard to time which 
should be devoted to subject matter areas and topics did not 
indicate a desire for a concentration of time on any one of 
the areas* Instead, the tendency was to Include a similar 
number of topics and devote less time to each except for the 
topics Included In government. In which case teachers recom­
mended two weeks, rather than one week, be devoted to most 
of the topics^
(3) Although, In the opinion of teachers, student 
abilities and Interests did not present teaching difficulties 
In ninth year social studies, the teachers did consider some 
of the topics Included In the subject matter areas unsuitable 
for ninth year* Nearly one-half of the topics Included In 
orientation, economic relationships and social relationships 
were considered unsuitable by one-fourth or more of the 
teachers whose responses were tabulated* Nearly one-half of 
the teachers considered ancient or world history unsulted 
for ninth year* Except for time devoted to current events 
and timely topics, the majority of Montana ninth year social 
studies teachers use textbook organization for their entire 
course *
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CHAPTER VI 
SUMMARY AND CONCLUSIONS 
I. PURPOSE OF THE STUDY
The primary purpose of the study was to analyze ninth 
year social studies course content In Montana high schools* 
More specifically, the purposes of the study were as follows ;
(1) to determine course titles, frequency and length 
of ninth year social studies offerings In Montana schools,
(2) to determine which topics are Included In ninth 
year social studies course offerings and the number of weeks 
devoted to each,
(3) to analyze teacher opinion in respect to the topics 
which should be Included In ninth year social studies, the 
time which should be devoted to each and the topics which
are unsulted to ninth year student abilities and interests, 
and
(4) to Interpret the findings and offer recommenda­
tions which seem warranted as a result of the study*
II* PROCEDURE
A questionnaire returned by ninth year social studies 
teachers In Montana high schools was the chief source of
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data for the study* The core of the questionnaire was a 
master list of topics included in various ninth year social 
studies courses* Teachers were requested to indicate the 
number of weeks they had devoted to each topic and the number 
of weeks which they believed should be devoted to each topic 
and to identify those topics which they believed were un­
suited for ninth year*
During the last week In March, letters, in which the 
purpose of the study was stated, were mailed to the superin­
tendents of 101 schools* A reply card was enclosed whereby 
ninth year social studies teachers could indicate whether or 
not they would participate in the study by completing a 
questionnaire* A follow-up card was mailed to those schools 
which had not replied by the third week of April*
On May 1st, 10? questionnaires were mailed, Sh to 
ninth year social studies teachers of citizenship, social 
studies I, orientation, vocations or similar course offerings 
and 21 to teachers of ancient or world history courses 
offered as ninth year social studies*
The first letter requested teachers to identify 
course titles for each semester and to list textbooks in 
order that actual course offerings could be determined* Two 
follow-ups were directed to the schools which failed to reply 
and the percentages of returns were as followss the initial 
letter restilted in a ?3 per cent return; the first follow-up.
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an additional 15 per cent; and, the second, another 12 per 
cent.
Reply cards were directed to 54 schools which had not 
offered a ninth year social studies course other than ancient 
or world history in either of the school years, 1945-* 46 or 
1946**47. Superintendents were asked to give the reason why 
citizenship, orientation, social studies I, vocations or a 
similar course was not offered during either of the above- 
mentioned school years. A 66.6 per cent return resulted 
from the Inquiry.
III. FINDINGS
(1) In either or both of the school years, 1945-*46 
and 1946-*47, more than 80 per cent of Montana high schools 
offered ninth year social studies; approximately 35 per cent 
offered courses every year and 50 per cent gave the course 
in alternate years. In 1946**47, nearly 25 per cent of 
Montana schools offered one or one-half year courses in 
citizenship as ninth year social studies; nearly 18 per cent, 
world history; nearly 1 3  per cent, vocations; 6.5 per cent, 
social studies I and geography; approximately 4 per cent, 
orientation, government and Itontana history; and, 2 per cent 
or less, 7 other course offerings.
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(2) A wide variation of practice in the amount of time 
allotted to suhject matter areas in ninth year social studies 
was reported by Montana teachers. In some instances the 
entire year was devoted to one subject matter area; in other 
instances, a semester was devoted to one subject matter area 
and the remaining time distributed among most of the other 
major subject matter areas ; but in most instances, six or 
seven weeks were devoted to most of the major areas*
(3) Teachers also rei>orted a wide variation of practice 
in the number of weeks devoted to each topic within the sub­
ject matter areas. In some instances, only one day was 
devoted to the topic treated and in other Instances, twelve
or more weeks were allotted to various topics. More than 
one-half of the teachers allotted one week to nearly all of 
the topics except those included in geography and history.
(4) Teachers in reporting the amount of time which 
Should be allotted to subject matter areas and topics, as 
contrasted to the amount of time which was actually devoted 
in 1946-'47, did not indicate a desire for radical change or 
a heavy concentration in any of the areas. Teachers did 
recommend, however, two weeks, rather then one week, should 
be devoted to a few of the topics included in the subject 
matter area, government. A desire for change was apparent
in the subject matter areas of geography and history; whereas, 
in actual practice, seven teachers had devoted more than 18
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weeks to a single area, only one teacher recommended that 
such practice be continued. On the whole, teachers seemed 
to Indicate that offerings should be broader, that approxi­
mately six weeks or less should be devoted to the major sub­
ject matter areas and one week to most of the specific topics 
they would include in each major area.
(5) Teachers showed little discrimination as to the 
degree of Importance of various "sources" of instructional 
materials and the various possibilities of "scope" of subject 
matter content as the terms have been used in this study. 
Teachers showed more discrimination in the case of aims of 
ninth year social studies; approximately three-fourths of 
the teachers Indicated that 'developing ideals and attitudes' 
and 'helping students adjust to school and real life situa­
tions' were of major importance, whereas, less than one-half 
indicated 'to develop skill and ability to find information* 
and 'to develop knowledge and understanding' were of major 
importance.
(6) Although, in the opinion of teachers, student 
abilities and interests were not teaching difficulties in 
ninth year social studies, 2? per cent or more of the teachers 
considered one-half of the topics included in the subject 
matter areas, orientation, social relationships and economic 
relationships, unsuitable for ninth year social studies.
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(7) Except for the treatment of current events and the 
use of supplementary vocational materials, almost the entire 
number of teachers relied on textbook organization in the 
presentation of the course offering*
IV* LIMITATIONS OF THE STUDY
The following limitations are acknowledged!
(1) The questionnaire method was employed to gather 
data for this study. Consequently, the reliability of the 
findings depends on the quality of the questionnaire and on 
the conscientiousness of those who completed it. It would 
have been desirable to interview each teacher individually. 
This was not possible, however, and the only alternative 
appeared to be the use of a carefully constructed question­
naire made as specific and objective as possible. In order 
that weaknesses of the questionnaire might be kept at a 
minisncffli, the questionnaire was tested with the aid of ninth 
year social studies teachers in the vicinity of Missoula.
As a result, certain Items were discarded and more instruc­
tions were included for the detailed course analysis.
(2) The data presented in respect to the analysis of 
course content and teacher opinion Is based on 30 per cent 
of the entire number of questionnaires sent to Montana ninth 
year social studies teachers. The nature of the course
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percentage does not have opportunity to receive Instruction 
for the entire period of time*
VI* RECOMKERDATIONS
Following five years of research and study the members 
of the Commission on the Social Studies of the American 
Historical Association recognized that there was no single 
body of subject matter, no single organization of materials 
and no single method of teaching which would guarantee reali­
zation of the broad purposes set forth in the Conclusions and 
Recommendations of the Committee*
With similar reservations It seemed reasonable to 
make the following recommendations!
(1) A flexible and up-to-date teacher guide or course 
of study should be constructed for ninth year social studies 
teachers * Such a course of study should include extra units 
for study so that the teacher may select those which fit the 
particular school situation most* A teacher guide would do 
much to eliminate the slavish use of textbooks which are 
designed for urban areas *
(2) School administrators should encourage Inservice 
planning among social studies teachers. In regard to teacher
^2 American Historical Association, The Conclusions and RecommendAtiona. The Commission of the Social Studies,(New 
York! Charles Scribner* s Sons, 193^), P* 1^^
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planning, Krey made the following statements
Similarly, the primary-grade teachers there learned for the first time the social significance and implications of the concepts and materials which they had been teaching to their more yonth- fnl pupils* This exchange of information was extremely helpful in constructing a vertically integrated program and in avoiding that over- loading of the grade levels which has accounted for much futile instruction. In this common seminar, the teachers came to realize that by trying to do less in each grade they could ,. actually, by combined effort, accomplish more
(3) Although it was not the purpose of this study to 
determine what should be included in course content in ninth 
year social studies, it seems reasonable to make suggestions 
regarding course content. There seems to be a negative 
approach in addition to a positive one. In the opinion of 
the writer, it would be desirable to eliminate certain topics 
now included in many ninth year social studies courses. The 
inclusion of many topics, for the most part, results in 
generalized instruction and furthermore, there is reason to 
believe that certain topics concerning economic and social 
relationships will be better understood at a later stage of 
student maturity. The optimum time for inclusion of such 
topics would seem to be in the twelfth year, first, because 
at such time those issues and problems will be closer to the 
student from the standpoint of need and immediate use and 
second, there would be opportunity to utilize a broader
*+3 A. C. Krey, Regional Program for the ^ocial 
Studies (New York* MacMillan Company, 1938/, p. 57
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■backgrotind resulting from the study of American history usually 
offered in the eleventh year*
Ninth year social studies, in the judgment of the 
writer, offers an excellent opportunity for educational and 
personal guidance through group instruction dealing with 
immediate student problems* A worthy objective in this res­
pect would be •selling» the potential dropout on the impor- 
tance and need of education* Although the teachers in 
this study allotted little time to orientation, they endorsed 
as a major aim of ninth year social studies the objective of 
aiding students to adjust to immediate school and out-of­
school situations and, when questioned specifically, recom­
mended that from 20 to 40 per cent of ninth year social 
studies should deal with immediate adolescent relationships 
and problems*
44 As shown in Table XLII, page 142, Appendix P, more than ten per cent of the ninth year students who enrolled in September, 1945, did not enroll for the tenth year in Septem­
ber, 1946:
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
EI?T,TOGHAPHT
American Historical Association, Renort of the Committee o£ Peven ^  the Ptndy History in the Schools.New YorkI MacMillan Company, 189o7 267 pp.
., Conclnsions and Recow^endations of the Commission.Commission on the <=̂ ocial Studies. New York* Charles Scribner*s Sons, 193^. 168 pp.
Beard, Charles A., A Charter for the Social Sciences.New York* Charles Scribner’s Sons, 193^“ 1^2 pp.
Charters- W. W., Cnrricnlum Construction. New York* MacMillan Company, 1 9 2 3 . 3o6 pp.
Douglass, Aubrey A., Modern Secondary Education- Boston* Houghton Mifflin Company, 1938. ^10 pp.
Krey. A. C., •‘History and the Other Social Studies in the Schools**, The Historical Outlook. IS*110,
March, 1927.
______, A Regional Program for the Social ^New York* MacMillan Company, 1 9 3 8 . D+C pp.
Lovinger, Warren, **A Survey of Certain Factors In the Teaching of History in the Secondary Schools in Montana**, Unpublished Master’s Thesis, Montana State University, Missoula, 19^^. 89 pp.
Mathews- C. 0., The Grade Placement of Curriculum Materials in the Social Studies. New York* Teachers College, Columbia University, 1926. 192 pp.
National Education Association, Report o£ the Committee to Report a Course of Study for all Grades from the Primary School to the University. Proceedings of the National Education Association, 1876. 308 pp.
., Report of the Committee of Ten on Secondary
cial Studies.
School Studies. New York* American Book Company, l8^4. ^m-9 pp .
“Report of the Committee on Social Studies**,The Commission for Reorganization of Secondary Educa­tion, Bg^letln 2&. Government Printing Office,
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
102
"The Roclal Studies Curriculum", FourteenthYearbook. Den^rtrent of Suuerlntenr'ence. Washington, D. C.% 1936. \7^ VP.
Progressive Education Association, A Peuort of the Com­mittee on the Function of the sFcial Studies in General Education. Commission on the Secondary School Curriculum. New York: Apnleton-Century Company,
19**0. 399 pp. ■
Roorhach, Agnew 0., The PeveTournent of the Social Studies in Secondary Education Before IB6I . Philadelphia: University of Pennsylvania Press, 1937. 300 pp.
Spears, Harold, The Emerging High School Cimriculum.New York: American Book Company, 19^^ 400 pp.
Tryon, Holla M., The Spciei Sciences as School SiiVjects. New York: Charles Scribner’s Sons, 1935. ^ 1  pp.
Wesley, Edgar B., Teaching of the *̂ ocial Studies. Boston: Heath and Company, 19^2. 052 pp.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
APPErîDIXES
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
Ap 'tnrix A
îlontana State UniversityMissoula, îîontim-rr--T rr%".T—  March 23, 194?
Dear S i n
We are making an analysis of ninth year social studies offerings In Montana high schools and would like to enlist the cooperation of the member of your staff who is teaching your ninth year social studies course*
The purpose of this analysis is to determine exactly what is being taught in ninth year social studies in order to provide a basis for possible changes In ninth year social studies curriculum and for the Improvement of our teacher training program#
In cooperation with Mr# f # 0# Qullldge ve have aralysed Part A of the High f^chool Reports, Additional data will be obtained through a carefully constructed questionimire on Vhich ninth year social studies teachers can indicate exactly what they are teaching and suggest modifications in tbte ninth year program#
Ue are enclosing a letter to your ninth year social studies teacher together with a postcard on which he nay indicate his willingness to participate in this study#
We will greatly appreciate your cooperation in turning this mterlal over to your teacher# All informa lion will be treated confidentially#
NOTE! First letter to Superin- ïows truly,
tendants requesting cooperation
social Clifford Hansonstudies teacher* Graduate Assistant
Department of Fducation Montana State University 
Missoula, Montana
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Montana State UniversityMlssonla. Montana
March 28, 194?
Dear Ninth Tear Social Studies Teachert
We are making an analysis of ninth year social studies offerings In Montana high schools and would like very much to 
have your cooperation# We did not want to Impose on your time and good nature, however, without your permission. Hence, this request#
In order that we may go beyond mere course titles, wewish to learn from you something of the actual content ofyour ninth year social studies course# Furthermore, we feel that the classroom teacher has much to contribute that other­wise could not be obtained In the regard to the Interests, abilities and needs of ninth year high school students# Con­sequently we wish to send you a questionnaire asking for Information on course content and Inviting your suggestions for modification of the present course of study.
In order that we might have as good a questionnaire aspossible, one which will be relatively easy to answer and whichwill be a reliable source of Information, we plan to devote ample time to its preparation# This will Involve testing it out and revising it with the aid of the individual ninth year social studies teachers In the vicinity of the University#For this reason we do not expect to have the questionnaire In the mall before the first of May#
If you Indicate your willingness to cooperate, you will receive the questionnaire and a stamped self-addressed envelope early In May.
We will greatly appreciate your cooperation In filling out the attached card (even If it is not possible for you to help further In this analysis) and mailing It to us at your 
earliest convenience.
Tours truly.
NOTEI Letter to ninth year social studies teachers In­cluded In first letter to school superintendents•
Clifford Hanson 
Graduate Assistant Department of Education Montana State University 
Missoula, Montana
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Fame of ScKool .9th Yr. Social Studies Course Taught 1st Semester# 
1946. ' ___________________________________ 1Textbook U s e d .........  ....................Author______________________ Pub. Date9th Yr* Social Studies Course Taught 2nd Semester.1946.'47  ____________________________________________________________Textbook Used          _ _Author Pub. Date ~Please check one of the following statements.I shall be happy to participate in your analysis T H  by filling out a questionnaire (of approximately fifty minutes time) •
y—  I am sorry but circumstances do not permit my 
U  cooperation# Yours truly,
FOTEt Reply card included with first letter requesting 
definite information regarding specific ninth year 
social studies course offering.
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Dear sir.
In cooperation with the State High School Supervisor we are making an analysis of ninth year social studies offerings in Montana high schools* Data taken from Part A of the High School Reports indicate that in 
19*+5-*^ or 19^-'^7 none of the following or similar courses were offered in your school systems Com­munity Civics, Social Studies I, Citizenship, Vocations or Orientation.
We would appreciate it very much if you would return 
the attached card and indicate "by checking appropri­ate statement why you were unable or did not deem it wise to offer any of the above mentioned courses*Sincerely yours.
Clifford Hanson
One of the courses mentioned was offered in 19*+̂ -* ̂  or 19*+6-**+7. Course titleSuch a course was not offered because (please check of the following statements»)
. Ancient or World history constitutes our ninth year social studies course.  Such a course does not have sufficient value toreplace courses now being offered.Preparation of students for college prevents including such a course in our curricular pro­gram.Such a course would be an unnecessary repeti­tion of seventh and eighth year social studies*
 ______________________________________________________
Signed
School
NOTE: Reply card sent to the ^  schools which accord­ing to Part A of the High School Renorts had not offered a non-history ninth year social studies course In 19^5-*k6 or 1946-*47.
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April 20, 1 9 4 7Dear Sir*In cooperation with Mr* Gnllldge ve are making an analysis of ninth year social studies offerings In Montana high schools * Hot long ago you received a letter and enclosed reply card to he returned hy the ninth year social studies teacher of your school whereby he could Indicate whether or not he would participate by filling out a questionnaire which would require approximately fifty minutes time.
The questionnaire Is In the last stages of prepara­tion and we would like to know If your ninth year social studies teacher feels he can participate.We would appreciate It very much If you oblige us by passing this message on to your ninth year social studies teacher. Thank you. Yours truly.
HOTE* First follow-up sent to school superintendents requesting Information as to specific course offerings.
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Montana State UniversityMissoula. Montana
May If 19^7
We received the card you returned to us on which you ex­pressed your villingness to participate In the analysis we are making of ninth year social studies * We are enclosing the questionnaire and a self-addressed stamped envelope which we would like to have returned at your earliest convenience#
We realize these are busy days for teachers and have constructed a questionnaire which we think will require the least possible amount of writing and still tell us the things we would like to know.
At first glance the questionnaire may seem quite voluml- ouA; however. If you thumb through the pages you will find that It consists* for the most part* of checking* Inserting numerals and circling correct responses. If you have your study plans at hand* you will have little difficulty In completing It In the time we Indicated.
If two separate courses were offered and one was taught by a different teacher* we suggest the two of you collaborate In filling out the questionnaire#
We wish to thank you for your cooperation; without your help a study of this kind would not have been possible.
Sincerely yours*
HOTBt Letter Included with Clifford Hansonquestionnaire to the teachers Graduate Assistantwho Indicated they would Department of Educationparticipate In the study. Montana State UniversityMissoula* Montana
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
110
Montana State UniversityMissoula* Montana
May 1, 1947
In cooperation with Mr. Gullidge we are making an analysis of ninth year social studies in Montana high schools $ 1946-*47. Hot long ago you received a letter from us in which we enclosed a card to be returned by your ninth year social studies teacher whereby he could indicate his willingness to participate in our study.
Although we received no reply we are enclosing a questionnaire and self-addressed stamped envelope for your ninth year social studies teacher with the hope that he might find time to participate.
We do not wish to have you feel obligated to us in any way; however, the more responses we receive the more mean­ingful our study will be in respect to the reliability of our Information on present practiced and teacher opinion.
The purpose of this study is to obtaih information whidh might provide à basis for possible changes In ninth year social studies curriculum and for the isq>rovement of 
our teacher training program.
We would appreciate it very much if you would pass this material on to your ninth year social studies teacher. All information received will be considered confidential. Thank­
ing you for your cooperation, I remain
Tours truly,
HOTEt Letter included with Clifford Hansonquestionnaire to those schools Graduate Assic'ehtwhich had not Indicated whether Department of Educationor not the ninth year social Montana State University
studies teacher would parti- Missoula, Montanacipate in the study.
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Montana State University Hlssonla. Montana May 1, 1 9 4 7
In cooperation with Mr* (hillidge ve are making an analysis of ninth year social studies in Montana high 
schools, 1 9 *̂6 -'^7* One of the phases of this study involves a poll of teacher opinion in respect to what areas of instruction might be included in a course of study for ninth year social studies*
We have constructed a questionnaire %diich consists chiefly of checking, inserting numerals and circling correct responses to be answered by ninth year social studies teachers
Although the questionnaire deals primarily with subject matter included in citizenship and guidance courses, we would like to obtain the reaction of teachers of ancient or world 
history*
The purpose of this study is to obtain information which might provide a basis for possible changes in ninth year social studies curriculum and for the improvement of our teacher training program*
We would appreciate it very much if you would pass this material on to your ninth year social studies teacher* All information received will be considered confidential.
Thanking you for your cooperation, I remain
Yours truly.
MOTE* Letter included with Clifford Hansonquestionnaire to superintendents Graduate Assistant of the schools which offered Department of Educationworld history as ninth year Montana State Universitysocial studies* Missoula, Montana
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Montana State UniversityMlssoul% Montana
May 18, 19^7
Dear Sirt
As you no doubt recall from past correspondence we are making an analysis of ninth year social studies In Montana high schools In cooperation with Mr# Gullldge, State High School Supervisor#
We have found it necessary to write to you at this time for definite Information as to whether or not you were able to offer ninth year social studies the past school year#
Enclosed you will find a self-addressed post card on lAlch we would like to have you Indicate whether or not such a course was offered and if so, the course title or titles and whether they are one year or one-half year courses#
We would appreciate It very much If you drop the post card with said Information In the mall whenever It Is con­venient for you to do so# Thanking you, I remain
Sincerely yours.
NOTEt Second follow-up Clifford Hansonrequesting definite Infor- Graduate AssistantmatIon of specific ninth Department of Educationyear social studies Montana State Universityoffering. Missoula, Montana
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Ninth year social studies course was offered In 19 +̂6-*47* Yes Ho (Circle yes or no)
Course offered 1st semester
Course offered 2nd semester
Signed
School
HOTEt Reply card Included with second follow-up 
letter.
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Montana State UniversityMissoula. MontanaMay 18, 194?
Dear Sir*
We would appreciate It very much If you would pass the enclosed letter on to your ninth year social studies teacher.
Thanking you for your cooperation, I remain
Sincerely yours.
HOTE* Follow-up to superin­tendents In regard to return of questionnaire^
Clifford Hanson Graduate Assistant Department of Education Montana State University Missoula, Montana
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Montana State University
Missoula. MontanaMay 13, I9V7
Dear Ninth Year Social Studies Teachert
A few days ago we sent to you or to your superintendent a questionnaire requesting Information from ninth year social studies teachers*
We are writing to you at this time to tell you that we would appreciate very much receiving the questionnaire from you after your school term Is over.
We realize you have been very busy giving exams, grading papers and participating In numerous activities and may have been unable to complete the questionnaire at this time.
To date twenty-five teachers have cooperated by devoting effort and time to this study. Although they have made valu­able contributions, we need a larger representation to make the study a really meaningful one.
We wish to thank you for your cooperation and hope you will be able to help us by returning the questionnaire when­ever It would be convenient for you to do so.
Sincerely yours,
NOTEt Follow-up letters to ninth year social studies teachers In regard to return of questionnaire.
Clifford Hanson Graduate Assistant Departanent of Education Montana State University Missoula, Montana
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TEACHER ANALYSIS OF NINTH YEAR SOCIAL STUDIES 
School Years of teaching experience _
Course 1st semester No. 9th Yr# enrollees
Course 2nd semester No. 9th Yr. enrollees ____
If two semester courses constitute your ninth year social studies program consider them ag. one.
PART %
Place a check mark In one of the columns below for each item to Indicate the degree of Importance you feel each has to ninth year social studies# Please discriminate to show relative importance; do not check all Items in same column.
Sources of Subject Matter»
Historical materials
Geographical materials
Economic and sociological materials
Governmental and political materials
Occupational information
Everyday student relationships
Other
Scope of Subject Matter»
Local coimminity problems and 
relationships
Statewide relationships
Nationwide relationships
Worldwide relationships
Aims of Ninth Year Social Studies»
To develop skill and ability to find information and judge sources
To develop ,̂499,# and attitudes compatible for democratic living
To develop knowledge and understanding of society
To help stodenta to schooland real life situations
Degree of Importance Minor Moderate Maior
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For Part 2 we have compiled a master list of subject matter areas 
by selecting the topics for units of study Included in the several ninth year social studies courses taught in Montana high schools this year. Since this list Includes topics or areas from such courses as citizenship, orientation, government, vocational guidance, etc., we realize that not all areas would be included in a single ninth year social studies program. On this page. Part 2a. we have listed the major areas of instruction and on the following three pages, Part 2b. we have listed sub-topics under each major area.We would like to know how many weeks you spent on each area in this year's ninth year social studies program and how many weeks you think should be spent on each area if you were to design a 36-week ninth year social sJtudles course. On the following pages devoted to sub-topics we have provided Column B in order that you could indicate which areas you have found unsuited to ninth year students. In testing the questionnaire we found it important to read instruc­tions for Part 2b carefully.
.ïiLELtzasiiPiia. Isn In Column ̂  indicate the number of weeks you devoted to each ma­jor area in this year's ninth year social studies program. In Column £ indicate the number of weeks you feel should be devoted to each area in a 36-week course.______________________________
2a) Column A Column BList of No. of Weeks Devoted No. of Weeks YouMajor Subject to Each Major Area in Think Should boMatter Areas Present 9th Year Soc. Sywirti on Each MajorStudies Program Subject Matter AreaCommunity Belatlonshipst (community living, home and family, safety, health, com­munity beautification, etc.) ______ _____Vocational GuidanceI (study of vocations, student analysis, importance of work,obtaining and holding a Job,etc.) ...  ...Orientations(high school adjustment, boy- girl relationships, personalityand manners, etc.) .Governments.(federal, state and local, taxa­tion, voting, rights and duties of citizenship, etc.)Economic Relationships s (economic Seeds and wants, and labor unions, wages, conservation,consumer edue., thrift, etc.) _____ _Social Belationshipst (crime. Juvenile delinquency, race problems, social security, propa­ganda, housing, world citizenship)Geography and History:(ancient, world or state history; global, economic or physical geography) write in course title
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H 5
Instructions for Part 2t
In Column ̂  at the bottom of this page and the next two. Indicate the number of weeks devoted to each subject matter area In your ninth year social studies program In 19%-^^7# (For Instance, If you devoted three weeks of study to the constitution. Insert the figure 3 In Column as shown In Sample !•)
Sample I
yalwh A, fagJLiam # column c
In Column B Insert an X to Indicate the areas you have found un- suited or feel should be postponed to a latter social studies course# (For Instance, If for some reason you feel the study of civil service should be postponed, Insèrt an X In Column B as shown In Sample "II.)
Sample II
CivilService
ColuTrn A qolumn B Columi C
■___ JSL ___
In Column 2. Indicate the number of weeks you feel should be de­voted to each subject matter area you would Include In a 6-week 
ninth rear social studies course# (For Instance, If you feel four weeks could be profitably devoted to the study of personality and good manners, even though you devoted no time to the study of that topic this year. Insert the figure h In Column C as shown In Sample III. If you devoted eight weeks to the study and analysis of various vocations and you feel that three weeks would be ample time. Insert the figure 8 In Column ̂  and the figure 3 In Column 5, as shown In Sample IV.)
Sample III
Sample TV
Personality & Good Manners
Column A Column B C o l u m n  C
If
Study & Analysis Various Vocations 8
(2b) Column A Column B Column C
List of Subject Weeks spent on Areas you have Weeks you thinkMatter Areas areas Included In found unsulted should be spentpresent 9th yr. to ninth year on areas you feelsoc. studies students desirable for 9thCommunity Relationships * Nature of Group Living
The Borne and the Family 
Health and Safety 
Leisure and Recreation 
Community Beautification 
Community Government 
Christianity and Church
yr* soc* studies
Other
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119part 2 (cont) Column A Column B Column C
Vocational GuidanceiThe Importance of Planning Education '
Self-analysis of Student’s Interests _____ _______
The Importance and Dignity of Work ______ _____ -
Study and Analysis of Various Vocations _____ _____ _____
Obtaining and Holding a Job ___ _____ _____
Other , _____ _____ ______
Orientation*Adjusting to the High School _____ _____ _____
Study of the Mind and Emotions ______ ______ _____
The Problem of Gang-Relationshlps _____ _____ _____
Boy-Girl Relationships ____ _____ _____
Adolescent-Adult Relationships _____ _____ _____
Personality and Good Manners _____ _____ ____
Alcohol, Gambling, Obscenity, etc. . . ____
Ottier ____________________________ ____ _____ ___
Government- Mechanics and Structure*The Constitution   . __
The Federal Government   ____ . .
State and Local Government . . . . . .
Taxation and Government Finance ____ _____ -
Civil Service   _____----- ---
Voting, Elections, and Political Parties   _
Rights and Duties of Citizenship _____ _____----- --
Other _______________________________ . ____ ..
Economic Relationships %Economic Meeds and Wants - __ . _____
Consumer Education _____ __  __
The Rise of Industry _____ _____ .
Distribution of Wealth and Income _____ _____ . —
Wages and Labor Unions ____ ____
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Part 2 (cont.) Coltunn A Column B Column C
Economic Relationships (cont*)»Thrift, Paving and Investment _ .   _
Conservation and Natural Resources ____ _____
Governmental Regulation _  _____ _____
Other ■ _____ _____ _____
Social Relationships»Transportation and Communication _____ ______ ______
Housing and Living Conditions ______ _____ _____
Population and Immigration _____ _____ _____
Problems of Racial Equality ______ _____ _____
Crime and Juvenile Delinquency _____ ____ _____
•Propaganda and Public Opinion _____ _____ _____
Social Welfare and Security _____ ______ _____
World Citizenship _____ _____ _____
Other ________________________________ _____ ____ _____
Geography and History»History of the Community ____ _____ _____
Montana State History ____ ____ ____
Ancient or World History ____ ___ _ _
Global Geography _____ ___ _____
Economic Geography _____ _____ ___
Physical Geography ____ ______ .
Other ___________________  ___ ___ ___
Part 3
most appropriate response.
(a) What percentage of ninth year social studies should deal with 
with boy-girl relationships, student group relationships, home pro­blems and other Immediate aaolescent problems?100^ 60% ^0% 20% 0%
(b) What percentage of your ninth year social studies followed the subject matter plan of your textbook? 100/J 80^ 60% 205?
If not 100 per cent, explain briefly*
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Part J»
For the Items In Part circle either yea or jja and where necessary fill In blanks, list or qualify answers.
(a) Was time spent on subject matter areas r̂tilch will be covered In a similar way In later social studies courses? Yes No If so, how many weeks? • Please list subject matter areas.
(b) Was time spent on subject matter areas which you feel was over the head of the average ninth year students? Yea No If so, how many weeks? .....  Please list subject matter areas.
(c) Was there any portion of your nlhtbi year social studies course which you could not teach because of lack of student Interest at ninth year age level? Yes NoIf so, how many weeks? _ _ _ _ _  Please list subject matter areas.
(d) Have you found that controversial Issues could be discussed effectively with ninth year social studies students? Yea No Would appreciate any comments on this topic.
(e) Were current events made a part of your ninth year social studies program? Yea No If so, how much time each week? . . Minutes
(f) Aside from schedule and staff difficulties, how many years of social studies should the typical high school student take by graduation? _  years .
We would appreciate any general comments or suggestions you have to offer in regard to ninth year social studies. Thank you for your cooperation.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
k P P E W D I X  B
ANALYSIS OP NINTH YEAR SOCIAL STTTT'IES OFFERINGS AS RECORDED FROM PART A OF THE HIGH SCHOOL REPORTS WITH SPECIFIC INFORMATION AS SUPPLIED BY THE VARIOUS SCHOOLS WHICH PARTICIPATED
The following data are presented to acquaint the reader 
with the limitations of Part ^ of the High School Reports as 
a source of information in respect to specific course offer­
ings.
Since data on the Hirh School Reports did not offer 
clues (other than course titles) as to grade levels at which 
the subjects were taught, it was necessary to make the fol­
lowing assumptions!
(1) that social studies I, citizenship, vocations and 
orientation were ninth year social studies ; and
(2) if none of the above-mentioned courses were offered, 
social studies, social science, geograohy, civics and Montana 
history were considered ninth year social studies.
As shown in the following Tables, XXIX to XXXIII, the 
Part Jji of the High School Reports is not a reliable source of 
information as to specific course offerings. As shown in 
Table XXIX, page 123, the schools which, according to the 
High Echool Reports, offered social studies I, in actuality, 
offered citizenship, vocations, orientation, government, 
geography and various other history courses as ninth year
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TABLE XXIX
FREQTJETdCY OF WINTH YEAR OFFERINGS BY COURSE TITLE INSCHOOLS WHICH ACCORDING TO PART A OF THE HIGH SCHOOL REPORTSOFFERED SOCIAL STUDIES OR SOCIAL STUDIES I IN 19^6-*^7
Course Offering 1 Year 1/2 Year Total
Citizenship 10 10 20
Social Studies I 7 h 11
Vocations 1 7 8
Geography X 7 8
Montana History 1 1
Government ? 5
Orientation 3 3
World History 1 1
Far East History 1 1
South American History 1 1
Consumer Economics 1 1
Not a Ninth Year Offering 3
No Information 1
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social studies» As shown in Tahle XXX, page 12?, the schools 
which, according to the High School Renorts» offered citizen­
ship, in actuality, offered a similar variety of courses»
As shown in Table XXXI, page 126, vocations is not alvrays a 
ninth year social studies course and is being offered at 
other grade levels» As shovm in Table XXXIII, page 128, 
geography is also offered at other grade levels»
The unreliability is due to the loose use of the term, 
social studies, the failure of those who fill out the reports 
to differentiate between one year and one-half year offerings 
or to record second semester offerings and the variation in 
practices in respect to grade placement of social studies 
courses»
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TABLE XXX
FREQUENCY OF NINTH YEAR OFFERINGS BY COURSE TITLE IN 29SCHOOLS WHICH ACCORDING TO PART A OF THE HIGH SCHOOL REPORTSOFFERED CITIZENSHIP IN 1946-«4?
Course Offering 1 Year 1/2 Year Total
Citizenship 8 11 19
World History 3 1 4
Social Studies I 1 1
Vocations 6 6
Geography 2 2
Montana History 4 4
Government 1 1
Health and Safety 1 1
Not a Ninth Year Offering 3
No Information 3
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TABLE XXXI
PREQTJENCY OF FIFTH YEAR OFFERINGS BY COURSE TITLE IN 11SCHOOLS WHICH ACCORDING TO PART A OF THE HIGH SCHOOL REPORTSOFFERED VOCATIONS IN 19^6-^^7
Course Offering 1 Year 1/2 Year Total
Citizenship 1 1 2
Vocations 1 4 5
Government 1 1
Montana History 1 1
Not a Ninth Year Offering h
No Information 1
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TABLE XXXII
FREQUENCY OP NINTH YEAR OFFERINGS BY COURSE TITLE IN 9 SCHOOLS WHICH ACCORDING TO PART A OF THE HIGH SCHOOL REPORTSOFFERED ORIENTATION IN 1 9 ^ * 4 ?
Course Offering 1 Year 1/2 Year Total
Orientation 3 2 5
Citizenship 1 1
Vocations 1 1
Current History 1 1
Geography 1 1
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TABLK X X X III
PREQTIENCY OP NINTH YEAR OFFERINGS BY COURSE TITIÆ OF 9 SCHOOLS WHICH ACCORDING TO PART A OF THE HIGH SCHOOL REPORTS OFFERED GEOGRAPHY, MONTANA HISTORY AND CONSUi^ER ECONOMICS IN
1946-'47
Course Offering 1 Tear 1/2 Year Total
Geography 1 1
Vocations 1 1 2
World History 1 1 2
Consumer Economics 1 1
Hot a Ninth Tear Offering 5
No Information 0
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APPENDIX C
AN ANALYSIS OF TEACHER OPINION REGABDING STUDENT INTEREST AND ABILITY TO UNDERSTAND VARIOUS TOPICS INCLUDED INNINTH YEAR SOCIAL STUDIES
Student Interest In ninth year social stndles. Only 
five of the 3^ teachers who responded to this question Indi­
cated that time was devoted to topics In which they could not 
hold the interest of ninth year students. If student interest 
was a problem, teachers did not seem to he aware of It.
Comprehension of ninth year social studies. Of the 
37 teachers who responded to this question, 12 indicated that 
they had devoted time to materials beyond the comprehension 
of ninth year students. Nothing definite could be concluded 
in regard to the areas which teachers listed except the topics 
were not of Immediate concern to the students.
Controversial Issues In ninth year social studies.
Of the 36 teachers who responded to the question as to whether 
or not controversial issues could be discussed effectively 
at ninth year level, 27 teachers indicated *yes*. They also 
indicated, however, that there was need for intelligent 
teacher guidance and that not all of the students would 
participate. The teachers who replied negatively stated that
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few ninth year students could think for themselves and dis­
played little originality.
Teacher comment. Teachers were asked to make sugges­
tions In regard to ninth year social studies. In general, 
they seemed to he In agreement on one point that there Is 
need for change; however, there was little agreement as to 
what the modification should consist. A few selected teacher 
comments are quoted below to acquaint the reader with the 
results of such a request.
Some teachers indicated that ninth year social studies 
should not deal with vocational guidance:
Vocations Is unsatisfactory as ninth year social studies. Fhould be taught through homeroom nrograms with follow-ups In the 10, 11 and 12 grades.
or,
Vocations are deadening and uninteresting as taught from textbooks. There are no good text­books.
Other teachers indicate time should be devoted to vocational 
guidance:
After teaching consumer education to ninth year students for three years, I have concluded that it Is unsulted to their years. I believe the ideal ninth grade social science course should include from 18 to 24 weeks of work In community relations with 12 to IB weeks of vocational guidance.
Others Indicated that there was a need for some kind 
of organization In ninth year social studies:
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The social studies are in great need of subject matter area organization to avoid repetition.
and.
I do feel there is too much latitude in the social studies field In Montana high schools, as each may teach more or less as they feel.
and,
I would like to see a uniform course of social studies for ninth year in each and every school in the state.
In respect to geography as ninth year social studies 
course there is a decided difference of opinion*
Geography should be dropped as freshman course —  students have just completed three years of memorizing capitols, seaports, etc#
or,
. . .  instead offer a semester of physical and economic geography. I find ninth year students with a considerable lack of knowledge in geography.
In regard to units in orientation there Is a similar 
difference of opinions
An entire orientation section is possibly more at home in urban ninth grades than in rural high schools where the main body of the students have grown up together, know each other and each other's families•
or,
Ninth year social studies should be an effective broadening course to help them through high school,. We had about a 20 per cent dropout of freshmen in the 19^6-'^7 class. There should be an effective way to adjust these people to high school work.They have shown some eagerness to go on, but we, as school people, dropped the ball someplace along the line the first 18 weeks.
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AP' EÎJDIX D
TABULATIONS OF RAW DATA FROM 32 TEACBER-COMPLBT"^D OUBSTIONNAIRES REGARDING WE^KS DEVOTED TO, VJEEKS imiCH SHOULD BE DEVOTED TO, AND SUITABILITY OF, VARIOUS TOPICS INCLUDED IN NINTH YEAR SOCIAL STUDIES
On the following seven pages each subject matter area 
is recorded separately as follows*
Subject Matter Areas Tables
Community Relationships XXXIV
Vocational Guidance XXXV
Orientation XXXVI
Government - Mechanics and Structure XXXVII
Economic Relationships XXXVIII
Social Relationships IXL
Geography and History XL
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O  K  Ĉ  CC W
K K EK Offi n CO
sg-*
e«g
tv .mcr: tJoSo
egco
«< O wE-1 CÜ CL«C fcH o G o e-1
5= ^■c O PS -a; ^ CO ̂  k M PS O Ct: P-
MC5 k E" ̂  O «a; ►—1
ë  ̂  ̂W -tf M •cC O G E-< p. •—1 
PC PC«Ce-i
Gto
oc r
O'tv
or(V
cv
VCcv
ir tv
cv
r r \ tv
cv tv
cv
otv
crr4
COf-»
Cv-t-4
VCfH
XT'rH
O
(\!w
o*-»
cr
ec
Cv
VC
Vr
-d-
or
tv
«(C
I  tv 4c*
i4 CV iH rH *-l tv *4 
rH CV CV (TV «—* r—I rH
Hc«4ciHc*4cMcMc«
r4r4r4*4CV 
r4 *4 r4-4c*4w *4 "4̂; 
r4Hc*4c*Hc4*4c<Mc*Hc\i 
vO rncv cv J- r4 
«4 (V r4 r 4* jw-jc* #4
K
VO CV oo
cv
O cv r4 iH «4 r4 cvG
«0
(D0> CV »4^ J-:s
rH *4 ̂'1» jc* i4 *4 4M 
#4 *4 CV4m4m4m4m 
mcv cv tv cv rr
r4
CV
4m4™ *4 4m r4 #4 4M 
VOVOVO J- *4 VO *4
cn«4
^  c> *0 €> <4 bO
K K N 
K K K K
«i4̂«r4
s
ê H K
KCt0}A-a;
K
K
4m4c*4m 4™
*4 CV i4 CV
«4 4 - CV «4 CV 
«4 CV r4 «4 *4 CV «4 
«4 «4 CV (V «4 tv «4 
rO «4 «4
K
K
r—« f4 *4 r4 CV
*4 4‘-"'4c'4 m4*”4m4m 
-4 tv cv *4 r4 4-
«4 rO «4 «4 *4 #4 «4
tS
<D-L»P̂ CV *4 «4Q)Gmmcv«wo
•o
cv
cv
«I «0 O <0 O) 44 bO
P tv i4 *4 *4 *4 cvO
X iCG «4 CV «4 CV «4
f:o vO
3  «4 «4 «4 4M «4 r44“ 
m 4t<^ «4 CV «4 4w4<̂4  ̂-'4m 0)<PrrroNO morm 
tv r4 «4 «4
CV
•4 «4 cv «4 4 4̂^
CV«4
VD'O 
CV «4 «4 «4 «4 i4 «4 
CV «4 CV «4
m «4 m
cv cvno cv
* ̂  U T3 <D <*-• bO
WC(U
Cli<D 0) Æ IS Ptn TJ •H P (D ml
/—<. -4 'O' c(d
>*X> -4 «0 Q) *4 <4nr w= c o
1 .*0
1 • cbfi1 O t•4® X #*•4 4•*r4 pCV ® ®®M w pO p1 ®
\X o >1 U Vx̂ oto o
|t4 r4 -4 •H •H
e c
, F i, o ® o|tc X  o4->
0) *c Vh o Cw P «Cfl *»® c 
E  O  o K
Vip
. ol<4
-4cro
,— -4If A3 p crc ®c •>«bP0 p >>CO -4
PG §
® p O POO p p
p ® 4-401 O«4 »P O P  p P O ® P *4 e -4 +3 P n m fe K ® Px-s O • P  ®n G
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
CD"OOQ.
CgQ.
■DCD
C/)C/)
8
(O'
3.
3"
CD
CD■DOQ.Cao3"Oo
CDO.
■DCD
C/)CO
(a) 1 
(W 1
II III
TABLE X m
TABULATION OF RAW DATA PROM 32 TEACHER-COMPLETED QUESTIONNAIRES 
REGARDING WEEKS DEVOTED TO, WEEKS WHICH SHOULD HE DEVOTED TOl AND 
SUITABILITY OF, CERTAIN TOPICS INCLUDED AS UNITS IN VOCATIONAL GUIDANCE
2 1 
1
li 2 
1
3 1 1 1
1 1 
1 3  1^ 
1
Weeks Devoted 
1 2 
2 
2
I
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M 2
n 12 
% 2
11
1
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2
If
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31
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2
Areas Unsuitable
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Weeks Which Should be 6 1 1 1 22 1 1 1 1
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TABLE XXXVI
TABULATION OF RAW DATA FROM 32 TEACHER-COMPLETED QUESTIONNAIRES 
REGARDING WEEKS DEVOTED TO* WEEKS WHICH SHOULD BE DEVOTED TO, AND SUITABILITY OR CERTAIN TOPICS INCLUDED AS UNITS IN ORIENTATION
eeks Devote
X X
311
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XX
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XXXX
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TABLE XXXVII
TABULATION OF RAW DATA PROM 32 TEACHER-COMPLETED QUESTIONNAIRES 
^GARDING WEEKS DEVOTED TO, WEEKS WHICH SHOULD BE DEVOTED TO AND 
SUITABILITY OP, CERTAIN TOPICS INCLUDED AS UNITS IN GOVERNMENT * MECHANICS AND STRUCTURE
k 15 16
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XXXXXXX
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a.^Numerals represent schools, for instance, School 1, School 2, etc. -----
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TABLE X O T 'III
FROM 32 TEACHER-COMPLETED QDESTIOHHAIRES REGARDING WEEKS DEVOTED TO, WEEKS miCH SHOULD BE DEVOTED TQ AND 
SUITABILITY OF, CERTAIN TONICS INCLUDED AS UNITS IN ECONOMIC RELATIONSHIPS
8 k IS 16 
Weeks Devote 22 23 24
ISl
(a)I
(a)I
X
X
X X 
X X 
X 
X
1 2
28 29
1 2 11 2 11 11 1 11 1 11 12 1 4 1 11
XXXXX
XXXXX
Areas Unsuitable
XX X
X X X  X X X  XX X
X X X
X X 
X X X  X X
X
XXX
XX
X X
X
X
Weeks Which Should be Devoted
3
2
1
1
1
1
1
1 2 1 1
11
2
1
1
2 2
X
X
\
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X X
2
2
1
1
a. Numerals represent schools, for instance. School Î, School 2? UI
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TABLE IXL
TABULATION OF RAW DATA FROM 32 TEACHER-COMPLETED QUESTIONNAIRES REGARDING WEEKS DEVOTED TO, WEEKS WHICH SHOULD BE DEVOTED TO,AND 
SUITABILITY OF,CERTAIN TOPICS INCLUDED AS UNITS IN SOCIAL RELATIONSHIPS
*. 1 2 1 k < 6 7 8 9 10 11 12 »  lU 1? 16 17 19 19 20 21 22 21 24 2? 26 27 28 29 W  U  12 
(b)
;si
i
(a)
1111
1
11
111
1
1
2
XX
XX
Weeks Devoted 
1 1
i!
2
1
2
2
2
1
21
I
2
2 X
1
1
11
XX
XX X X
X X
Areas UnsuitableX XX X  XX XX XX XX X XX X XX X
XX
XX
XXX X
X
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X X
11
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(a)isl
I
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Weeks Which Should be Devoted
i1 I
33
I 11
211
2
2
11
1 2 11
11
2
2
111111
11
11
11
112
111
a* Numerals represent schools, for Instance, School 1, School 2, #tc. """ '
(a) Transportation and Communication, (b) Housing and Living Conditions, (c) Population and 
Immigration, (d) Problems of Racial Equality, (e) Crime and Juvenile Delinquency, (f) Propaganda and Public Opinion, (g) Social Welfare and Security, (h) World Citizenship
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TABLE XL
TABULATION OP RAW DATA FROM 32 TEACHER.COMPLETED QUESTIONNAIRES REGARDING WEEKS DEVOTED TO, WEEKS WHICH SHOULD BE DEVOTED TO, AND SUITABILITY OF, CERTAIN TOPICS INCLUDED AS UNITS IN GEOGRAPHY AND HISTORY
4 9. 6 ? 8  9 10 11 12 13 14 li 16 17 18 19 20 21 22 23 24 2f_2627 23 29 30 31 32S Weeks DevotedCD (a) 2 1 i 1 1 2 1 i 1 1
1 ■ (b) 2 Î 2 1 2 12 1 2 2 1C5- (c) 36 36 36 36 2 18 1 1(d) 18 2 6 1 2 5 16 1i3 (d) 2 6 1 5
CDr (f) 2 6 1 , 5 i"nc3. (g) 133"
CD Areas Unsuitable
CD■D (a) X X X X
1 (b) X X X X X X XCQ. (c) X X X X X X X X  X X X X X Xo'3 (d) X X X X X X X■D3 (e) X X X X X X X X X XO3"CT (f) X X X X X X X
i Weekd Which Should be Devoted
<—H3" (a) 3 2 t 1 1 1 1 i 1 1 2 1OC (b) 12 3 4 8 4 1 2 16 1 2 12 2 4 4
i (c) 36 18 1 1
3 (d) 1 2 2 6 2 1 1
(e) 6 1 8 2 6 2 1o3 (f) 6 1 8 1 1  3 2 2 1
a* Numerala represent schools, for instance. School 1, School È, etc#(a) History of the Ccmnninlty, (b) Montana State History, (c) Ancient or World History, (d) Global Geography, (e) Economic Geography, (f) Physical Geography, (g) Latin merlca History wvO
APPENDIX E
TABLE XLI
YEARS OF EXr̂ ERIENCE OF UO MONTANA 
NINTH YEAR SOCIAL STUDIES TEACHERS
Number of Years Experience Ntmber of Teachers
1 - 3 11
h - 6 6
7 - 9 6
10 ^ 12 2
13 - 15 h
l6 — 18 4
19 - 21 3
21 - 24 1
25 - 27 1
28 • 30 1
31 - 33 0
34 - 36 1
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APPEÎJDIX F
TîTE NTBÎBER OF DROPOUTS IN THE l9^T-*î+6 NINTH YF.ftR CLAS«? IN 179 MONTANA HIGH SCHOOLS FROM SEPT^I-ŒER, 194? TO SEPTEISFR,1946
A factor which shotild be considered In plsnning a 
ninth year social studies course is the number of dropouts* 
Should a ninth year social studies course be organized in 
such a way as to include instruction for students who would 
not have opportunity to take later social studies courses?
As shown in Table XLII, the problem of dropouts is not one 
of minor importance* Out of a total of 7,143 ninth year 
students who enrolled in September, 194?, approximately 7?0 
students, or more than ten per cent, failed to enroll for the 
tenth year in September, 1946. First class schools had the 
highest percentage of dropouts, more than 14 per cent; second 
class schools, nearly 9 per cent; and third class schools,
6.? per cent.
Although there is no way, at this time, to determine 
the reasons for the high percentage, it seems reasonable to 
point out that some kind of provision should be made to cope 
with this problem. If the dropouts continue, even with the 
usual decrease each year to the twelfth year level, it may 
be safely said that approximately 20 per cent of entering 
ninth year students would not remain in school long enough 
to have access to the social studies courses usually offered 
in the twelfth year.
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TABLE XLII
THE NUMBER OF DROPOUTS IN THE 194^-* 46 NINTH YEAR CLASS 
IN 179 MONTANA HIGH SCHOOLS FROM SEPTEMBER, 1945 TO SEPTEMBER, 1946
CD
8
CD
3.3"
CD
CD
■ DOQ.Cao3
■ DO
CDQ.
Schools
Ninth Year 
Enrollment 
September, 1945
Tenth Year 
Enrollment 
September, 1946
Dropouts Percent
7 1st class 2398 2049 349 14.1
71 2nd class 3418 3112 306 3.9
101 3rd class 3332 1242 J Z 6.5
179 Total 7143 6406 742 10.4
■ DCD
C/)C/)
second class school. The percentages are given in rounded figures.
